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B ' AJSUMMARY OF THE EVALUATION H L i
T .. OF PROJECT NEW DIRECTIONS FOR BILINPHALIQM'.
e o 777 AT MORRIS.HIGH SCHOOL . . . .
L isRzeiRs

New n1rect1ons for B111nqua11sm at Morr1s High Schoo] comp]eted
‘the first.year of a three-year basic program in June, 1983 Virtually
2 "mini-school® within the highf school's department of foreign 1anguages,
Fnglish as a second lanquage, and. b111ngua1 education, the program's
- major objectives. were: to improve students' English 1anguage prof1c1ency;ﬂ'
to develop their pative language skills; and to enhance students' self- '
image. The program served 300 newly- arr1ved fore1gn -born. b111ngua1 o
students of limited Engl1sh proficiency and- 1ow 1ncome families. Most - -
"~ came from rural areas in their Spanish- speak1ng countries of origin,
.and therefore the1r educat1on in their nat1ve 1anguage tended to be
‘ 11m1ted o [ 3

" A r1gorous da11y schedule (n1ne 4n-m1nute 1nstruct1ona1 per1ods)
and extensiVe supportive servfces had as their ultimate goal mainstream1ng
students as quickly as possible.  Non-traditional courses. 1ncorporat1ng

values clarification components, such as the.new env1ronmenta1 workshop
(NEW); aviation, first aid,. theater as a second 1anquaqe, .and career

. education were. deve]oped and instituted by ‘the-’ b111nqua1 teach1ng staff;
others were in the process of development.  Many para]]e]ed mainstream
courses and all fu1f111ed city and state requ1rements. ‘; : .-

, T1t1e VII fund1ng for' proqram staff was supp]emented hy tax-.
levy, Chapter. I, P.S.E.N., and Chapter 268 sources. ‘Supervision within -
the program was systemat1c as wéll as creative, and both instructional
.and non-instructional staff worked, beyond the1r assigned. respons1b111-
ties. This sense of purpose and dedication was in large:part due to the .
presence of clearly def1ned'ob1ect1ves, consistent direction,. and a .
good system of communication. WNew n1rect1ons had the fu11 support of
the pr1nc1pa1 and mainstream staff. U ‘ /jL /4

. Proqram students were not isolated- from: the h1gh schoo1 th
shared two periods a day with mainstream students. . Many were honor N _' .
students. Regular attendanfe was the norm, and 1nvo1vement in extra- e
curricular activities ‘common. , Notable.among the latter werd a bilingual |
newsletter, ethnic festivals, and tr1ps to museums, 9pan1sh repertory. .
compan1es, and art centers. " S SRR
I B . .
Supportwe services - 1nc1ude¢ia strong and.-well orqamzed counse]- 5
ing and guidance department, helping students with course registration
and requirements, college advisement, as well as analyzing symptoms (such
slipping attendance) that indicated the presence of home orother )
4:e§§f1ona1 problems, * Home visits averaged 30 to. 35 per month, 4he depart--
- ment's lines of communication brought teachers fully into the commun1ca--."' .
e tions cycle as well, via an in-house referral system. The program o

-
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utilized monies

' deve]opMent and many staff members were bn-u
rolled in at . :

: :lvers1ty course.‘

, Stud
- " Referenced En
. mastery of tn
~and teacher-ma :
'made tests); and att
analysis of student a

sessed in Engllsh'language development ' (CrlterlonA
Test .and- teacher-made tests); growth in their
age (Interamerlcan Series, La Prueba de Lectura
hematics, sc1ence, and social studies (teacher-
(school and. program“records) Quantltatlve '
‘ment ‘indicates that: - . L

N -=In Eng]lsh~f‘ad1ng ach1evement program students tested at .
Levels I an®I1 mastered an average.of 1,85 CREST objectives
- per-month jfgthe fall and 1.23 CREST obJectjvés per- mo
in the sppfig#. Level III student$ mastergd. 0. 49 CRES
objectives® vmonth in both semesters. . °

"f

;-Students overall passing rates on teacher-made E.S. L ’
L examinations rangaed from 69 percent passing (lntecmedlate
i ‘ -students, spring) to 100 percent pass1ng (advanced students,'
oo - fall). L . ,,,‘,c
~ ==Students tested on Leve]s 2 and'3 of La Prueba de Lectura
", . made statistically slgnlflcant ga1ns in natlve language
readlng. e

.

5
S

--0On teacher-made native language studles examlnatlons program
- students achieved overa]] pass1ng rates of 85 percent in the
' . fall and 83 percent in the spr1ng.

Vv

-

--The program obJective of .70 percent of the students pass1ng =
teacher-made exdminations in mathematlcs, science, ‘social
studies, and business/vocational courses .was met overall in
both. semesters except for students in. fa]] social studies
coursbs. : . e

o

-=-The. attendance rate of program students wds cons1derab1y hlgher
than the rate of non-program students 1n the 'school.’

The fol]ow1ng recommendatlons are a1med at 1mprov1ng the overal]
effectlveness of the program:~ . . . .
Te “ --The program should priorit}ze the activities of the paraprol
fessionals in such a way as to permit them to assist in - .
classrooms. .

~ -=-The program might.consider holding staff»development:
2 rkshops in guidance and counseling with possible
participation of outside experts in thesé areas.

-

-ii-




e .+ =-The staff is urged to continue to develop new ways of involving

~. .7 7 paréents effectively. This -might included enlisting the help of
-the P.T.A, president (an-involved bilingual:parent), and the
1nstitution of new courses and workshops for parents.'

. S -J31nce 1t is outside the scope of the program, the school .
. *?f ' administration s urged to continue its efforts to have the

L ST T -appropriate agency within the Board of Education upgrade the
+ quality of Morris High 'School’s facilities, and +in particular-

to refurbish the sch001 3 c]assrooms offices, and other spaces.

--The program should eva1uate the preparedness of students 1n ,
\ ‘the upper levels of Spanish lapguage instruction to determine
if Levels 4 and 5 of the Prueba e Lectura are of appropriate £
difficuIty for them. ' _

A1though New Directions has been in operation for on]y one % i:Zv
* year, MOPP1S High School has had a strong tradition of bilingual, educa-

- tion since the mid-1970's. Al1 signs indicate that New Directions will

. uphold this tradition, and -- given this year's productive start --
wM1 continue to ehable Spanish-speaking students from the poverty-
stricken South Bronx to become contributing members of their adopted
soc1ety. The program's main goal of rapid transition to English pro-
ficiency is without question a key factor in what appears to be a highly,
successful new effort o \‘
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L T New DIRECTIONS FOR BILINGUALISM
. . Cowte e AT MORRIS HIGH SCHOOL . B -
' . ) e '.“'.ll - Lo h
_Lgcation:. ' .. S . 166 Street and Boston Road
. ST | R Bronx, New York '10456
-Year of-Operation: , ! : 1982-1983, First year of
. .o o .'Tltle VII fundlng
- Languages of Instructlon o o VEng}ish and Spanish
7'Number of Partlcipants L B Approximately 300
' o o s . foreign-born students
; >, ' i A
"~ Principal: E -~ . “’ , . Frances Vasquez

<G

ProJect Director/Ass1stant Princ1pa1 for
E.S.L. Foreign. Languages, and- : ;
‘ B111ngua1 Educatlon - George Materon
/ T, , ) ‘. ’ ’
Project Coordinator/Resource.Specjalist: " James Reynolds -

’ -
-

S F INTRODUCTIQN :

-~ e . . .t
New Dlrectlons for Bilinguallsm at’ Morris High Scho] has com-?\
p]eted the first year of _a three-year fundlng cycle. Serving approx1-
mate]y 300 newly arrived forei@n born students of limlted English |
'prof1c1ency (LEP), the program has made a good beglnnlng toward prov1d-
) ing a secure 1earn1ng env1ronment for this'group of Spanish-speaking
’L students from écononica11y.disadvantaged families in the South Bronx.
- o The h1gh schoo] wh1ch houses and,supports the program, prov1des
v a solld foundatlon upon which to bu11d Morris 1slunder the d1rectlon

of the youngest principal 1n the New Yprk Clty school system% whose

-feffectlve 1eadersh1p 1s already recognlzed beyond the bounds of her work-

’
~

place. The school is a recent rec1p1ent of a Ford Fouﬁﬂatlon grant (for
. 2

“




A'L‘-

' school improvement), and has been de51gnated as ailandmark (the school s

' .'magnificent 1898 Dutch Gotth Quilding 1s- however, sorely 1n need of

N

. extensive refurbishing) Morris ngh School became a focus of medi, .‘\;

' attentlon this past spring when Pre51dent ‘Reagan called 1t a "miracle
- school" for 1ts educational accomplishments despitq a critical lack. of

funds. .

The program'itself has already established a highly structured '

v

. yet taring academic env1ronment, under the direction of the assistant
. principal for English as a second languagé (@'S L. ), foreign languages,

and bilingual education. The asSistant pr1nc1pal/progect director is

[+

assisted by a coordinator who also serves- as resource spec1alist -

Support services-staff includes a guidance counselor,-grade adv1sor,,
I Ve

bilingual secretary, family a551stant and educational paraprofe551onals.

Fifteen E. S L. and bilingual 1nstructors serve program Students- in the
’ “ -

classroom. . , ~ S W
. ' : ’ . ) N

In ‘addition to its principal goal of assisting™LEP students:
achieve maximum proficiency in English the program attempts to improve
students' literacy in their native language. Knowledge of-content~ ’
areas for~college admission 15 also stressed Finally, the. program
baims at improving students self-esteem by means of . sﬁEc1al course .

offerings, counseling services), and home v1sits. Ultimate goals are
.college admiSSion and sdccessful employment in the larger English-speak-

ing society.

- .
P



| ENVIRONMENT | o |
- Morris High Sch001 is 1ocated atop the Morrisania hi]] at

166th Street and Boston Road in the center of the devastated South Bronx.

¥

L
1. DEMOGRAPHIC CONTEXT
o _i‘. N _ : o ey

]

Unfike severa1 other econom1ca11y depressed areas of New_York City (some
of which are 1ocated in former]y wea]thy neighborhoodsl housing in '

Morr1san1a is not on1y in a deteriorated state, but was 1arge1y of 1ess
The magnitude of- .

than top qua11ty design . and construction when new.
the task of rebui1d1ng this neighborhood is thus greater than perhaps

any other biighted area in the city.
According to the 1980 Bronx Census (Proposa1 p. 88), a1though

the genera] popu1ation of the area is decrea51ng, the Hispanic popu-
1ationf1s 1ncreas1ng, and Morris enroi]ment is according1y 65 percent

Hispanic.“YIn actua11ty, H1span1c community presence may be even -
. 1t is 1ike1y that a sig-

-greater than hard census figures 1nd1cate'
nificant percentage of a rap1d1y growing undocumented Spanish-speaking

popu]ation is settling in the.immigrant barrios of New York City, i n-

0 cfuding>Morrisania. SR |

# Recent educat10na1 patterns of Hispanics in the schoo] system

a1so revea1 unresoived prob1ems. According to a recent report on]y 30

percent of the Puerto Rican students who enter the city s public h1gh
In short the des1rab111ty

schoois for examp]e, end up graduating.
pf new and expanded educationaI programs aimed at the needs of the area s

B XS
Vf’
Hispanic popu1ation is eas11y demonstrab1e.




SITE CHARACTERISTICS" . ) B )

-
As a result "of the efforts of a group of P T A. members (see

last year,q eyaluatlon report,_p. 42),'the,Morr1s High School‘bullding
has been'ﬁesionated.a New York Cityfhistoric-landmark. For:all_the' ‘
M'elegahce of its desigh,'hoyever,'the bui]ding?s interior;is_serioosly .
. oelaoidated, ahd it remains tp'be seen to what degree landmark status
'w'i'l'l make recon'struction f%mdS available to the' high schooi. Yet in

spite of these diff;gy]ties, the premises are kept neat and ciean;

hyi“”co]orfu] posters on the walls and a warm and frlendly staff welcome

P
newcomers~to a.happy~environment The central offlces for E S L. /forelgn

languages/blllngual educatron are located on the fourth floor, w1th
“most of the classrooms they serve on the same floor or on the floor
below. Access to common areas, such as the gym, science laboratories,

aud1tor1um,vand cafeterla, is in most cases direct and unimpeded.

C-



lI.' STUDENT CHARACTERISTICS . @? .

For the last two academic years,: there has ‘been a steady in-

crease in the number of Hispan1c'LEP students adm1tted to Morr1s, in
all grades. The 300 LEP students servéd by the program (out of a school
LEP total of 594) come from a- variety of Car1bbean and Central and South

Amerlcan-countrjes -- lncldd1ng Cuba, Colombia, the Qomlnlcan Republic,

. - _ Ecuador, Honduras, Peru, and Puerto Rico'-- but‘have in common'rural

Origin'in their native lands. Table 1 presents the number and percent
.of program students, for whom 1nformatlon Was procided by country of
birth. | | |

Given their rural Background, a high percentage of program

students are poorly éducatéd_for their ghade level.euen in Spanish, a

-~

fact which may_accoynt for theﬁhigh'percentage who are oVerage for their

grade (see Table 2). There is nonetheless a broad literacy range --
from almost nonfun£t1onal to well- lettered All belong to poverty-
stricken househ 1ds here, a fact attested to by their el1g1bility for
the free lunch :\agram. Table'3 presents the students by time spent
in the bilingual program, by grade. _ '

A
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TABLE 1 .
. .~ Number and Percent of Program Students
- ‘ ‘ _ by Country of Bln;h
Cguntry‘of-Birth - "= Number ' Peréent'
Puerto Rico " 149 57 ° |
® Dominican Republic ‘ 41 - 16 . ’
- Haiti - _ . - 6 2 .
Cuba . 4 2
Other. "Caribbean" . L 1 less than 1°
~ Honduras v, . " 11 4
- -Guatemala - - 0 2 . 1
E1 Salvador A T | s 1
Panama a : 2 Vs 1 »
Colombia - A “less ‘than 1 L
Ecuador | o 26 10 BRI -4
Peru ' - . 1 " less than 1 R A
~ v B ' — : g ‘
TOTAL. . z . - 263 ' Ae100‘_
Fﬁfty—seven percent of the program students were born in
Puerto Rlco. s A D e
" +Only 16 students were born in the- United States. -
J .
_ . c
i : -6~ s
16




_ Number of Program Students by Age and G-rade‘

TABLE 2

/. -

-

hl
»

Grade 11

. Grade ‘12 -

TotaT

Age | Grade 9 ‘Grade 10 .
B3 | 1 0 | o0 0 1
14 0 0 0 14
15 0 g 39 M
16 42 0o " 67
Y 21 23 68
e . L o T
18 - 8 17 12 .46
. 19° 3 0 10 7 T 20
20 0 0 3 6 9
CTOTALY 116 73 | 80 25 264
Overage .- .o . .
- Students _ y - PR
Number 74 w0 25 13 152
ercent | 64 |+ 55 50 52 | s ~
Note. Shaded boxes indicate expected age raage for grade;.
. -F1fty-e1ght percent of the students are overage for their grade. :

*The highest percentage of overage students occurs 1n grade 9,

'.




~ TABLE 3
Time Spent in the B1]1ngua1 Program
’ (As of June, 1983) )
Time Spent in “Number ‘of Students . '
Bilingual Program - Grade 9 - Grade 10 Grade i1  Grade' 12 . Totals
<1 Academic Year - - 4 -1 0 .0 5
I Academic Year : 77 18 . '_i s9.f 3107
Z.Academic.!earsb e 29 "'1 "12:33 5 80
3 Academic Years® | 4 S5 19 432
4 Academic Years® = 5 11 7. - 11 34
T ' «C S .
'5 Academic Years’ o0 0 .2 © 2 4
“TOTALS < 14, 574 - a9 25 . 262

éRothed to the nearest year. L <«
PReflects_pahticibationjin‘p#eVious_bilingpal ﬁ?dgram.

*By the end of the academ1c year, 43 percent of the studen
had been in the program for one year or less. :

15 -
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I1I. PROGRAM bESCRtPTiQN

ENTRY CRITERIA ST R T ,’ . e

The follow ng criteria have been established for program entry:

a score below the twenty- first percentile on the Language Assessment

Battery (LAB) membership in.a low income household as determined by
school records, and a beginner S level of English proficiency as dgter- .
mined by pre-test score on the Criterion Referenced English Syntax Test ~

4 4

(CREST). Students*who were still eligible for bilingual services,

Yy
although they were no longer beginners in E.S. L., were also served

0'#1 .

| Learning "disabled students are idenﬁified for funthen referral by ad-

ministration of the Slosson Drawing Coordination Test

SR EDUCATIONAL POLICY

P ' v
L The core of the program’s educational philosophy is its tran-

s ; sitional approach to bilingual educatjon: mainstreaming bilingual stu-
{

dents into the general school population as soon as their linguistic

S level makes such a move possible. Academic integration is not the

PL

S %

: : program's sole aimy however- developing employment skills and enhancing

s _7i§students'{self -image are regarded as essential co- principlés of the

tranSItionaJ/mainstreaming philosophy. Perhaps the most important aspect
'h\\ . .':

of the program 3 philosophy is the® egnyittion that a teaching/learning

atmosphere must be positive con51sten flwith clea;ly articulated obJec-
tives and expectations), and’ progressive._lSuch an academic envinonment
has been created by a dedicated staff that is consbantly and rigorOUSly
evaluated. In the project coordinator s words, “that this program is

///sound is due to the principal s and proJect director s work " Now

- o
- .- . . | ~4-_v X

. o o S e
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{ there is accountabi]ity,“ he continued contrasting the current leader-

'ship of the schoo] and the department with that of previous eras.

% . .
.\.x.\ . . « -—

PROGRAM HL&TORY | o . 7

' A bi]ingua] education program was begun in the schoO] in the '
mid- 1970's.. 1In 1977 when the present principal took over as issistant
pr1ncipa1 in charge, a number of changes were made. At its inception, the
bilingual program was part of the speech department and according to the
coordinatOr, was stigmatized as the “poor re]atjon“ of other ostensib]y more
acadenic departments. -A'continuous process of deve]oping statistics to show
- how the Morris student popu]ation shou]d actua]]y be categorized wa-\¥espon-
- s1b1e “for the bi]ingual department S at 1ast being taken. seriousiy. Charac-
ternzing the former assistant principa] as *dynam{c -and "invo]ved “ the
coordinator ndted that from'1977 to 1981'it was that individuai'who/iaid"
' the foundation'for thelchanges°and.improvements that now'distinguish'the
s department. “We‘re.viewed p0sitive1y now, and are recogniZed~as being a
| 'department'," he said adding that the present department head (who took
- over in 1981) has continued to upho]d the previous high standards of
attaiment and-accountagility. L e ; 7:& o\
. . By v1rtue of these changes, and especially because of greater
| staff autonomy and the program's independent funding, the biiingua]
education department and the‘progran now function like a “mini-schoo]“
within the larger high school unit. "There is integrity in the progran s
‘ structure," the coordinator ‘remarked, adding that, as a resu]t ‘of this
"structural 1ntegrity, “staff work together in setting and determining
how to achieve goals, and teachers are given a sense of security through
which humane and caringlattitudes}can_more ea31]y.surface.f
| ' - -10-
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PROGRAM OBJECTIVES \
: A o ' N S ‘ a .
AN : In 1982-83, the program proposed the following performance ,
objectives for .the instructional and training components of New_Direc- '
A e e

tions: , T : ’ - ..
: ’ ' ] .‘ ‘ L
R . »

Instructional Objectives \,'

\

As a resu]tﬂ partlcipatihg in the program

1. eighty percent of the students will demonstrate slgnlflcant
“ gains in English lagguage proficiency;
- .
.« 2. eighty percent of the:students wltl show significant gains
L4 - in Spanish language achievement .
KR .seventy percent of the students enrol]ed in content-area
. classes will pass teacher-made final examinations 1n .
e . mathematics, science, and social studies;
4, students will achieve an overall attendance rate which
' will be sign1ficant1y greater than that of the school
as a who]e,-

5. students will demonstrate a.drop-out rate which: ui]] be .
significantly less than that of the total school - popula/;/
tion; ) ] =

6.. ninety percent of the students’enroﬁied'in the New Environ- °
- ment Workshop will demonstrate a knowledge of job-searching
~techn1ques, , L

- 7. ninety percent of the students enrolled in the New-Environ-
. ment Workshop will demonstrate a knowledge of the educa-
\\\’. . tional, health.care, and cultural facilities that are
'avallable withln thé\school and community, and

8: ninety percent of the students wil] demonstrate an in-
R creased awareness of, their own culture.

A&

o Trainind 0bJect1ves

Teachers partic1pating in the program ‘will demonstrate sig-
]

~nificant improvement 1n"the skills necessarg%to assess students'’ needs,"

&

-

9

a




to seTectiappropriate methods_of instruction, and to write appropriate -

courses'of study-.. ' - A ~ o ”

" ORGANIZATION AMD STRUCTURF

A

~ Mew Nirections' physical organization was greatiy dmproved in

the 1982-83 school yeari the program is now Roused entirely in the.

, maiw school bui]ding;' Access to all schooi facilities has thereby

L

been enormously simplified

The- program is headed by a project director who is also the

- assistant principa] for E S L., foreign languages, and bi1ingua1 educa-

tion, The project director is. assisted by the project coordinator.

Both give essentially their fu11 time to program affairs with-the

director supervisinq teaching personne], and the coordinator takinq ‘
- .

,'responsibi]ity for overseeing day-to-day operations, supervising para-

professionals, and coordinating student activities and the~parent-advisory,;,-f“ﬁ
. - . . \ ‘

council, This year the‘coordinator-also functions as resource specialist,

and as such is'responsibie for curriculum development, presentations,

“and a variety of other duties. -The coordinator assists the director

_1n the genera1 superv1sion of the entire ‘bilingual staff including.

Q
E.S.L. teachers.

nther staff members include a bilingual guidance counseior,

a bilingual grade adv1sor, fifteen bi1ingua1 and E S. L teachers a

bi]inguai secretary, a bi]ingua1 fami]y assistant, and two fu11- and

part time educationa1 ass1stants., AN 15 imstructional® personne] apg.

a

appropriate]y.iicensed Appendix A presents the characteristics of the :

" . staff serving the program students. '~‘ ' .

.

Staff_organization'may!be represented schematically as follows:

".:'1:2.»'-".



PRINCIPAL |

‘Sblid Tine indicaées direct supervi;ion
. dotted 1ine indicates éommuﬁjcation'or advisory capacity .
-13-

R *

L)

. 3. 1 .
. .
4 ~ ASSISTANT PRINCIPAL R . )
. ' OoF - : LA
E.S.Le Y'FOREIGN LANGUAGES / BILINGUAL EDUCATION - S
. o ‘
PROJECT DIRECTOR
- t,:D
BILINGUAL GUIDANCE | = | PROJECT COORDINATOR-| - BILINGUAL / E.S.L. | ™
- COUNSELOR 14= - AND - - - INSTRUCTIONAL
(JITLE VII) -RESOURCE SPECIALIST STAFF -~
) - (TITLE VII) A
0 . | .Efi
| ) N _ ‘ ‘ ﬂ-“"e;. . |
: " | BILINGUAL T 2 I
o~ ) : _ SECRETARY | | L S
S o f(rmeEviny | 0 -0 T g: ST

S — 21/2 non-instructionaﬁ personnel. | . ] .._
BILINGUAL [{-==-ece-ecee= including -=--- R - . :
FAMILY IR SR " EDUCATIONAL
ASSISTANT- R | _ASSISTANTS

(TITLE VII) | - .



FUNOING . o

‘Programifunding is a mix of -E.S. E‘A ‘Title VII, tax-levy,
. Chapter 1, and Chapter 268 mon1es. Table 4 shows the fundlng breakdown
’ for the program S non- instructiona] staff, organlzed by function or

program area, and in most cases fundlng sources are matched to spec1f1c

job tit]es. Tab]e 5 shows the fund1ng breakdown for the instructlonal

4
staff. serving program students.. .
. e
\
N TABLE 4
Funding of Non Instructlonal Program Components
— ._‘funding_ — i ,
" Source(s) - Personnel: Number and Titles
‘Administration & Tax Levy .8 Assistant Principal
Supervision Title VII .1 Project Coord1nator/Resource
. Specialist
Curricdlum -~ Title VII -1 Project Coordinator
Development. o '
Supportive ?‘Titie VII 1 Bilingual Guidance Counselor
Services Title VII 1 Bilingual Family Assistant
Tax Levy . 1 Bilingual Grade Advisor
N Staff i . Title VII =~ 8 department members in universlty
. Development = S . couarses
Tax Levy Departmental & Schoolfwide Consortiums
Parental & C U Title vir B{IinguaivAdvisory Committee - .
_ Community, =~ = . . oL ‘ : :
Involvement . B : -
Secretarial & Title VII. . 1 Bil%ngual Secretary
Clerical Services 'Tax Leyy . 2 1/2 Educatienal Assistants
-1a-
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| .Fundfngfdf the Ifstructional Component?

$»

I}

TABLE 5~ N

* L "

Subject Area

Number of Personnel

" Funding Sources . Teachers  Paras
E.S.L. Tax Levy ~ . 1.8 °
, . —— PGS.E.N-. 3.0 -
Chapter 268 0.4 )
Module 58 0.4
Native, Language Tax Levy | 2.2
Module 5B 1.4
. s . v- - . . ‘ r
Bilingual Mathematics Tax Levy 2.0
: Blllngual Sclencé/l ‘ " Tax Levy - 1.0 °,
Bilingual Social Sﬁudies ‘ Tax Levy . - 1.6
Educational. ASSIStance Tax Levy N~
: PS.EN. | zfo

aSource:

ngh Schoo] Personnel Inventory for Bl]inguaI/E S.L. Programs,

- April, 1983, DlVlSlon of ngh Schoo]s ‘New York Clty Public

Schools.

-15-
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"7, IV. INSTRUCTIONAL COMPONENT . S

f . : . [ -
S - -

ENTRANCE PROCEDURES ~ S L

Program appTicants are given an initiaT interview, foiiowed by ’
. a series of tests to determine e]igibiiity for and- c1assification within o

the program. The Language Assessment Battery (LAB) is administered to

. QoW
determine students genera1 knowiedge of English Those who score below . B

the twenty-first percentiie are cTaSSified as ffb and as such may be L

— ! R
admitted to the program. Students scoring over the twenty first percenti1e -
. "‘i ! I .
are immediateiy mainstreamed intq reguiar Morris c1asses.: The LAB test.r e

A o
also pinpoints varying degrees of oraT Engiish fJuency. In addition, ';_

all LEP-classified studenté take the Criterion Referenced EngTish ’

Syntax Test (CREST) to identify further their Engiish grammar proficiency
level, and to isoTate specific syntactic obJectives for each student s

'future Engiish study. Finally, the Prueba de Lectura is Edministered.

.to eva]uate students command of and Titeracy 1eve1 in Spanish for -

As previous]y mentioned the. STosson-Drawing Coordination Test

determines which students have other Tearning probTems. ~Those who-are

~ found to have Tearning disabiiities or other neuro]ogicai disorders are

referred for appropriate eva1uation and p1acement, b

PROG MMTNG»_ o | S R

‘To'faciTitate transition to aTT-EngTish instruction"the program
aims 'at students’ speedy improvement in the four maJor 1anguage skiils'
comprehension, speaking, reading, and writing. AccordingTy, biiinguav

e




>

students part1cipation in mainstream activities (and the greater exposure
to. daily use of English that-results) is mandated through enrollment in
.%tmainstream courses in physical and health education, music, art, and ,
T pract1cal arts classés, and participation inrextracurricular activities N
“jsand lunch period Thus every LEP student has at least two periods daily

'in the mainstream schedule.: , »ef T o oo é?

“In order to accelerate this participation and to make the

'F‘ffmainstreaming'process more. effective, special electives .are offered

'-to LEP. students which stress English acquisition through concentration .

".on a special student 1nterest (e g., English through first aid law :
English for youth and English through aviation) ~In addition, all

‘ incoming bilingual students have a period of bilingual orientation

. (both semesters in the ninth grade, one semester per year at the higher o

”x?grades) 0ther course offerings emphasize the special linguistic skills
?

- and content knowledge necessany “for students to deal with their adopted L

societx. The—most outstanding and innovative course of this type is the ”)f

' "program s New Environmental Horkshop (NEN) which embraces three major»f'

content areas the cultural environment (covering such topics as,Hispanicg

culture in America and cultural pluralism in New York City) lhe school

. environment (dealing'with student/teacher roles, reading, study, note- 2

' aking sk1lls, and the rationale and methods of homework), and academ1c

and profe551onal career environmen'B (including such top1cs as values
c,

”clarification self awareness and peer relationships, employability

) .

[skills educational planning,}and an introduction to career exploration

'.and support services) Lo [’ﬁ{“p:‘w. Vool ;_\u-'% ~y_'f¥ L

it k I

e
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More traditional academic courses.are carefully presented and
graded w1th the particular needs of this Student population in mind. All
program students are required to take three periods of intenSive E S L.
‘each day, programmed according to their level of ability, sequenced

A

from E. S L. 1 (beginners) to advanced The. latter includes such courses

(

~as modern‘American literature and theatre as a. second language. Bi-
lingual mathematics:Pscience, and other content courses are provided in
such a way that the amount and level of English use can-be increased
gradually in accordance with students growing English facility.

The program is thus structured “in order to provide for a
trans1tion to the mainstream as rapidly as poss1ble" (Proposal p. 25),
but the methods to accomplish this - immediate but controlled main-

| stream exposure,'carefully graded bilingual-content and E. S L. courses,
and special offerings attuned to these students' particular interests,
needs and abilities - are as essential as the goal itself. ‘Goals and

B methods in this curriculum form a unified whole, and may well be the e
program s maJor Virtue and value as a functioning curriculum, and as a.
whole for bilingual education in other localities and situations.,

Instruction consists of a rigorous nine-period daily" schedule.
~Table 6 lists a typical student class program for the four high sghool |
yearsd, Table 7 delineates E.S. L.‘courses Table 8 shows native language |
(Spanish) instruction, and Table 9 outlines subJect-area courses taught _I
bilingually. Finally, Table 10 lists subJect-area courses (including
NEW) that have been created or adapted by proggam faculty specifically

Q

fdr bilingual StUdeﬂtqu e R - f- g l : : :

Y R . A ?&e v
. 4 o . - S .
‘ﬁ.:; " :». . . . o =18~ R " ) .o
] Ny, »
% ! ~ . 28 A'v" . - <
" . e ¥ ”
~ : 2 9. 7y
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0 TABLE 6
Typlca1 Student Program, Grades 9 through 12

No. of e " . No. of 1

Periods- ~ Subject Areas ' 'Periods‘ Subgect Areas
- 9th Grade - R o 10th Grade
Both Semesters - - : . First Semester
. 2 E.SoL. - ‘ 2 . EeSels . ’[
1 E.S.L. Reading 1 " E.S.L. Reading - - ‘
1 Bilingual Social Studies 1 - Bilingual Social Studies,
1 Bilingual General Math I 1 .. Bilingual Survival Math i
or Algebra B : or Geometry : '
1 ~ Spanish Language Arts 1 U Spanish Language Arts
' and Culture = - . - and Culture '
1 .Law Environment Nbrkshop 1. - New Environment WOrkshop
I and 11 - o IIT
1 Physical Educatlon ' 1 .~ Physical Education
1 Lunch - "1 " . Lunch
!
11th Grade ' S - 12th Grade
First Semester . : v F?rst Semester
2 E.S.Le - ' lor 2 " E. S Leé
1 E.S.L.:Reading ' -1 E.S.L. Reading e
1 Bilingual~Social ‘Studies ° 1 .Bilingual Social Studies B
1 .Practicaé;irts : -1 -~ Art
1 .. Spanish kdnguage Arts _ T A, 8111ngua1 B1o1og1ca1
' and Culture o I - Ecology or Elective
1 Bilingual Biology v 01 . Spanish Language Arts
1 " Physical Educatlon ‘ - and Culture
1 Lunch 1 ©« Practical Arts .
. ' ) ‘Physical Education
' . 1 Lunch .
[ ‘
‘:" '.;:;" I
oy SRt s N
Lo .
5 a- I
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-~ Instruction in English as a Second Language and English Reading
Fall | | Merage ‘Class‘ , o o o
Course Title - Number of  Class Periods :  Description ~ Cuericulum or ~
and Level (lasses . Register : Per Week o Materdal in Use
CESLI B % 10 Basic English Access ‘to English
ESL IR 1 3 | § Reading Reinforcement K Yaried Materials
| | - B N Tnglish fora
L2 A 0 10 Basic English (Changing World
LR 1 % 5 Reading Reinforcement  Varted Naterfals
(L3 L 10 Intewedfate Enghish ' hgcess to Enghish
EsL 3 R 5 Reading Relnforcenent, Varled Matertals |
s v W0 ottt fgish Lato gish -
“E_SL'A}/SR' L1 '13 5 Reading Reinforcement - Dixon Reading Series .
. 7 S ‘ g
NLA AR T 6 5 Survival English Teacher-Nade Materials
LS | ] ‘l 1 10 Transiti'onal English -~ Teacher-iiade iiateriais
| L f ~ Basic” » ;-
SLOR ‘,‘2 \ K. 10 Reading and iiritinq Varied Materials
sy ! 5 5 Survival s A to
\ ' Y B .
2 28 g 10 Reading and iiriting Enphases - C
r ‘ ’ X ! ",{'" . '
B
/ 8

Comwer

S




N TABﬁE"? ('contiAnued)'

. T ,Avera‘gef A CI‘ass | . L TER
Course Title -‘umber of  Class . Peripds  Description = triculun or

. and level ©  Classes  Register. .Per Meek : _Materdalgin Use "
: N , . N '.*~ - S | iy
A S T 5 Transitional English -

N 1. 5 ¢ 05 - Transition] English
. o | - Advanced . R
N Il 1B 5 Transitional English =~ R

' S . . Rviation | u 3 ;
CNE ] b 5 English (Electivg) A

FA - 1 16 5 First Aid (Elective)

%, © .+ Aviation ' | ..  N
AEROSPACE 1 21 5 English IT (Elective)

- .

,3;2—4
»

o e
o e '
U




o ThBLEliu(qbntjnued)l,

'Spring | o henage Ol k . o
Course Title, - Number of ~ (lass Periods = Description Curriculum or
and Level -« Classes - Register -~ Per Week, . = . Material  in Use
S B English for a -
SESL B 10 Basic English . Changing World
ELIR 1 § Reading Reinforcement Varied Materials
| o N B Teacher-
Y 18 10 Basic English Prepared Materials
, - : " "
- ESLR 1 » 19 5 Reading Reinforcement
“ . L. DT . - ' ¥ \/ .
ESL3 - 1 0 10. Intermediate English Aecess to English |
o ESL3R ] 19 § - Reading Reinforcement Dixon Text Book
N‘ . | ' - . ) : ' o . o 'q " . "
YOELY 2 o 10 Intermediate English Teacher-Made Materials
CESLaR ] 13 5 Reading Reinforcement '
o I Transitional Y \ |
ET6 - 2 26 10 English Class o .
B | ~Transitfonal B
ESL . 2 W 10 - English Class Assorted M}l;erialx |
T ‘ T ~Transitional A
ETA 1 26 5 English Class o B
- T Mvanced Jransitional Rdventures 1n
MALS 1 9 §5 - English Class ~American Literature =
N | , — Llective - - a3 B
FA - 1 23 b quAMEmHm - Assorted Materials
_ | “Elective In - 5
AVE ] 2% 5 Avidtion English oo
- . . Tstc . o C
* SLOR. 2 W0 .mm“mmmg oo
o " o Mgt T -
AEROSPACE: 1 Sl 8 English (Elective) .- v
[c 34 \ ' ¥




-~ TLER

- .Instruction:in the Native Langoagea

o

Course Title . 1Nomber of 'Average . Desoription S Curritofum'or

and Level ~ - (lasses (lassReg, =~ Material in Use
Fall Spring - Tall Spring ‘ ‘
5PN Y 2% 18 Basic Spanish - " Assorted Texts & Materdals
$MW -1 2 R o L
Co S -~ Intermediate Level " " ]
YN .3 2 30 18 Redding, Writing, Oral - |
Y - Internediate Level Reading AT
S X 23 2% 26 \Writing, Oral { Culture o
YT CL Increasing Mastey N
N T 25 30 of Mvanced Granmar - ¢
SR B | ' Preparation for | K ! ‘-
PN+ .2 2 25 30 Three-Year Regents -
O] 1 . 32 2 Spanish Literature | -
- o K . Spanish and Spanish T et
5P 8N 1 1 2 15  Merican Literature R
Advanced - . Intense Study of o
Placenent : o Spanish Literature - o
11 15 17‘ ‘mrmnqeumn ‘

. Classes are open to all students in the school and.are offered for five periods each week




.TABLE 9 , o - .
. . ” - T v
: ' - . - T
“ Bilingual Instruction in Subject Areas? . e
: . ' : _ ' Percent C
Fall , . Number of . Average “.Language(s) - Materials in..
Course Title . Classes Register of Instruction Native Language

: » - T - 85% Spanish/ S :

*Global History 1 .4 24 15%-English . 85

. N _ 85% Spanish/ . _

- Global History 2 -2 - : 32 . 15% English . 85 T
T I : o, ~60% Spanish/ ' AR
American HiStorx | S 29 40% English R

' . 60% Spanish/ . T
American History 2 1 11 40% English . - - 20 P
A _ ~ 85% Spanish/ . -
FMA 1 4 27 15% English -8 ..
o T . 85% Spanish/ . =
FMB 1 33 . . 15% -English. - 85
- -~ - Bb% Spanish/ o
‘9MSA 1 - 24 15% English RS
- — 7 T5% Spanish/— . o - .
9MB 1 8,  25% English e 78 . ,
N :~,¥F~ 75% Spanisnh/ . -
- 9MC . 1 17 ._25% English 75 . .
. o : .« 75% Spanish/ N
- Computer Mathematics . 1 13 25% English . < . " 75
B . . 85% Spanish/ .~ . ‘ RN
* Science-1 3 T%%g __15% .English ‘ 85 SRR S
X ¥ . T5% Spanish/ . .~ - —
Biology 1 1 - 36 . 25% English ~ 75 ' . 2
. BT . . A panish/- L -
Biology- 2 e 1 o - - 12. - 25% tnglish SRR - N
. L o USSR panitsh/ T e e e
" FMC- + -1 ' 17 ' 15 English ' 85
'-,_ac1asses were offered five periods each week and’ were ex 1usive}y for program'“' f*
- . students (except for CAl, spring). A1l materials.’in usMorresponded ‘to the  »
.', mainstream curriculum and were appropriate to- studentsx~¢eadfng—+eve1s; _-”-'-,; .
: o g .« y
e . ' . - - Y
s > R ) . t‘ . - . .‘_. . N ,‘
“ N [ -
2 - .
R R -8 i T {
Q . o . : . e ey ’ . N . ny‘h :')_"u‘.‘; . :
ERIC - . 7 ‘38
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TABLE9 f
(continued) /ﬁ/'.' -
- * Bilingual ‘Instruction in Subject Areas?
R __J_f;;?i ;o . : I . Percent .
Spring "~ ¢ - Number of Average = . Language(s) . Matepials in -
,-Course Title Classes Register of Instruction. Nativé Language
e . . B ‘ — 85% Spanish/ » "ﬁL'JLT
Global History 1L . % 4 29 +15% English 85 SR
‘ | | 85% Spanish/ . - i
Global History 3L 2 -35 15% English * 8 ..
. - . . m}aﬁish[ . o e
American HistocleL 2 2 . 40% Eggyish g . 20 IaE
- ' ‘«f 0% Spanish/ T o
;American History 2L 1 11 i 40% English - 20 o
Fundamental AR ~85% Spanish/ . i
Mathematics AL - 4 31 15% English B5
Fundamental R e 85% Spanish/
 Mathematics BL ) B R | . 15% English - 85 -
Fundamental o T — 85% Spanish/ _
Mathematics CL 1 = 18 . 15% English e 85
N ~ ‘ 85% Spanish/ -~ TR
- 9SMAL 1 26 15% Eng&isn ’ 85 ¢
4 o T . ~Spanish/ -
“ijQSMBL N 1 ' .. .. 9 25% Englis \ .75
R — TS SpanTey .\J.
'2%?9MCL"~"‘ 1L 18 .25% English 75
Tl el - Y 75% Spanish/ -
a;y:CM..:~""“ 1 C R 16 25% English ¢ 75
S I 50% Spanish/ e ,
h}fCAlr» ;7;:._' 1 ‘ » 9 .50% English . 50 - ‘
RN A - ) - T 85% Spantsh/ .. . T
'Science 1L : 3 =32 15% English % 85 .
. ) K 75% Spanish/ L
Bioiogy 1L 1 3 _25% English 75 ~
SR -*f?é;.- /5% Spanish/ :
. Biology 2t ' 1 14 i 259 English ] “jggpg
v _ _ : I ‘852 Spantsh/ 1 . - i
.. Science 2L - -2 22 15% English s 85 ’
~ AClasses were offered five periods each week &nd were exc]usive]y fbr program
-;;* "students (except for CAl,- spripg) All.materials in use corresponded to the
mainstream curriculum and were appropriate to students' reading 1eveis.
* s R



- "'f'Tf Néﬁ*d?gAdéptéd.BiIiggua1 Courses -

. T . . [
"™
et

TR A T Status : '
AR ' K -+ . - Parallel to .
Curriculum or . Deve]op- Adapta-_ : In ~  Mainstream. In Use
. Matenal BT ment tion Conp]eted Process (Y or N) (Y or-N)

Lo e R -
B BRI . .
e e, o -

.,‘New Environméntal j."-' ‘~_'_~:~ o
' Horkshop (NEN) "'X."._ RN IEE) LS N Ty

*American o o o T T
History III : B X e X Y N T

NEW2 . X Ve o "X, N - N R

Fundamental MathA fox | <X o Y - Y

. ‘ : -~ l’{' . . “ .. g N . .{v..l " '
i Fundémenta1 Math B X\ > ° <o X o Y- Y
’ T .o :

‘I \T‘

Fundamental ath C =X S N | ,' Y , k Y

£ ‘
b= S NN S0
; "':"’::'."-Sequentia1 Mathgl__}.;- 7 A

B 3

Computer Math . X X s ' Y Y

L 2
4
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FOLLOW-UP SERVICES

am“fo avvarfety of reasons.

Table 11 )

ReéSon For Leaving

R K3
"y '..y‘-"..

Grade 9 Grade 10. Grade 11 Grade

-

Fully mainstreamed

_\Dlscharged or transferred
to alternative program

Removed from program by -
parental option- '

Discharged;(dob)r

K

"“Dlscharged

a (Reason UnkHBWn)

"‘Passed High School

. :Equivalency . -

. o :
: :" ) e
-ad o .
AL . . e
[ - ,'& \ . 0 0 '._".‘:n
. co . ' A
LI B Ry
e

. . :' -
"l ™
. - 2

: Most of these were ninth-grade students who transf%rred to. other

programs or were removed by parental .option, . Y

e
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-

i
B
¥
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SUTRTAL . 26, R 4% 1 a3

-P-Approxlmately 12 percent of the students left the pnogram in 1982 83.

12' Total . .
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e semester when report cards are issued Students still at Morris are

S

Students who have transferred tollther programs within Morris '

or to another ‘high. school within the city are contacted three times per :

.' interv1ewed‘personally by the bilingual grade advisor and other depart--

d ment staff while those at other schools are contacted by telephone

L
. ,or ma1l Drop-outs from previous years and graduates are contacted yhen

.

new. addresses or telephone numbers are known, contact wit 'tudentslin :

: schools outs;de the city, drop-outs, and graduates is. made. ne. per

e
K

semester. Students with1n the city are offered homework and remedial

help during and/or after school hours. Transfers are, in addition,-

) questioned,pn their current achievements in English laoguage and content-
i'; V‘

area classes and asked to comment on their social“ahd emotional adJustment

~ to the mainstream. Drop-odts, gnaduates and all out-of city students are .-

asked where they are working or: going to school how well they are adﬁusting

to the change, and what suggestions they have for 1mprov1ng the bilingual

program at Morris.., Graduates are asked to return to speak to st.dents

Rk

el

- about . their Jobs br col%ege exper1ences. All such’ contacts are;documented

Ar»

: 's?, ? ke ev
and kept withﬁstudents record files for two years after the date of tox

departure.

CLASSROOM OBSERVATIONS

p Q

A member of the evaluation team v1s1ted three program classes
an advanced E.S. L class, a b1l1ngual mathematics (pre~algebra) class,
and a. Spanish literature class. The trans1tional English (E T.G. )‘course

comb1ned ninth- through twelfth-grade students. 0ut of 27 on the register,

'.;( N

g

only 18 were 1n attendance. The observer was told that many students

TH
.
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"A,lip

are pu11ed out of{_.T G c1asses for persona1 tutoring. Engiish was

’ used for instruction, a1though students occasionaT]y used Spanish among

DA

themse1ves. The-ciasSroom ciimate was order]y, quiet,,and subdued The’

mode of instruction was 1arge]y question and answer with students re- -

.sponding to some of the prob]ems posed by the teacher. Hhen the teacher

chose to e1aborate on particu1ar pornts, students were quiet and atten-

s

_t1ve, and throughout the process the ciass adhered to the 1esson re1ated

_’tasks ass1gned The lesson itself was on- combining sentences and wr1t1ng

3

paragraphs. After a few examp1es (ora11y and on’ the cha1kboard), students 3

were- given an in-c1ass practice (a teacher hand-out wh1ch inc1uded thnee
s1mp1e sentences,to be comb1ned using proper connectives) on whith they‘

worked individuaily. The purpose of the. exercise was to prove that

'connectives make writing more interesting and coherent ‘and Was to be

z_foiiowed up by expanding the combined sentences into fu11 paragraphs for

'the c1ass normai]y had a. paraprofess1ona1 in attendance who was a]so

- homework .- The textbook used was a coi]ection of short stories (Insigh

ii.and Outiook by Murray Rockowitz [ed. ]) The observer was informed that

respons1b1e for c]er1ca1 work student fo]iow up, and home te1ephon1ng.

Desp1te the c]assroom S extreme]y poor appearance, 1im1ted space, and-

' barely adequate 1ight1ng, the Tesson was c]ear ‘and the teacher enthus1-

> astic, with a resu1t1ng amb1ence conducive to task achievement

A member of the eva1uation team also- v1s1ted a sequent1a1 b1-
11ngua1 mgthematics (pre- a]gebra) ciass. 0ut of 14 students~on the _

register, eight were present (no exp]anation for the absences was. pro-

K v1ded) The purpose of the semester s work was preparat10n for the

New York State Regents exam1nations. Un]ike'the previo/s c1ass the

. + R

\



room was p1easant in appearance, with good Tighting and amp1e space. g
There were math posters on the walls (some of them quite amus1ng) and M ’
' the teacher was proper1y supp1ied with the necessary equipment to teach
the lesson (protractor, compass ruTers, etc.). Languages of instruc-l
tion were EngTish and Spanish. English was usedfmostly forqreview and
]“do now“ exercises wh11e‘Spanish wi:}used to introduce new concepts and_v:
-provide further exp1anations. The c1assroom atmosphere was order1y and
quiet and the Tesson was highTy structured yet the overaTT fee1ing '
was-warm and 1nforma1. The 1esson was a continuation of the prev1ous
day 3 work (at which time the vocabuTary for. the new operations being -
introduced had been taught), and focused on determining the value of.
the centra] and. fnscribedﬁangies on a graph The teacher drew various
"c1rc1e graph designs on the chakaoard and asked student volunteers: to'
fi]l in the answers. Students appeared comfortnge'with the activity,
and 1nvar1ab1y received teacher feedback. They workedftogether as a -
class, and 1nd1v1dua]ly -- both 1ndependently and with the teacher S

, as51stance. There was ‘Ao auxiliary staff present. The textbook used .

was Integrated~Mathemat1cs, Course-I by DressTer and Keenan.' Overail,

‘the 1esson ‘was effective, c1ear, and engaged a11 students in active
part1C1pation 1n board work ora1 response to questions, and in c1aSS~~f:
“exercises from the textbook Homework was c1ear1y ass1gned on: the
chakaoard. - R o

'_‘ The third c1ass observed dea1t with Spanish’ 1iterature (native;

' Tanguage),.conducted entire]y in Spanish.‘;Attendance was good: 12

students,out of 14 on the register were present. Ln'a.calm,'pTeasant



way, the teacher managed to'engage each.student.in'an}mated discussion~
of a reading from Marianda,'a classic romantic novel of the "Realismo"
-schooi by Benito Perez Gaidos (1903423) Students participated activeiy | .
by'answering questions posed by the teacher, who free]y and appreciative]y
provided feedback on the students answers. In an orderly fashion,'
students were encouraged to probe the issues raised more deepiy and
specu]ativeiy. Despite the physica]ly sad (though spacia]iy adequate)
ciassroom -- which students and teacher had. attempted to brighten with
posters of famousJiispanic artists and athietes and with postcards
from around the world -- the ciass was obviousiy enjoyable to aln par-i
ticipants. | _ .
, A member of the eva1uation team aiso reviewed reports on ciass-
-froom observations and foliow-up meetings conducted by the assistant
principai/program director (see Appendix B). Teachers qre observed,y."

frequently, and-work closely with their A.P. to improve their'instruction.

-31-
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GUIDANCE : -

V. NON-INSTRUCTIONAL COMPONENT

. R . RS
- . . T R
T

A'strong'and continuing'program of student guidance in both -

'~,Engiish and Spanish is carried on by the bi1ingua1 guidance counse]or,

assisted by the bilinguai famiiy assistant, with the cooperation of the

"bi]ingua] grade advisor._ Counseiing 1s activeiy performed referra]s

-
-

made- where indicated and famiiy cdntacts strenuous]y pursued

>

Counseiing o Co - ﬁﬂ'ff: S

X -,,.',- . . -

The counseling“(unction inc]udes the fokiowing services, \;\

Academic Counseiing - Students schooi performance 4s> reviewed with

o teachers, report: Cards are examined *and studént interviews

conducted, .and ‘ad hoc contact with parents estab1ished when
the need exlsts., ' : PRI
o e e
Personat Counseiin Foi]ow-up»on teachers observations about student
» " need is piormed and an Mopen-door!” po’licy ensures that [
student%v come ip to discuss probiems dh their,own initiative.

‘

.Career Orientation -, Counse]or and gtade advisor provide persona1 guidance

- on cd?eer options organize group .counseling sessions on the
R same topic, and sponsor a schooi-wide “Career Day.“'; S

and universities, and conduct individual and group conferences '
in college advisement, The guidance department has also '
developed "forms: to assist students in planning: their Morris.
curriculum chojfes around graduation and coiiege entrance
requ1rements., o
- ) -
Indiv1dua1 - The counselor conducts 1nterv1ews with students and parents
: on'a regu]ar basis.

. Group - In addition to. group guidance orientation at the start of each

school year, the counselor conducts regular, once-weekly group
counseling sessions oriented to seif-awareness and career
topics. e ; o _ /

4a



Referrals , L - - 5 o 11'

Two types of referrals are made to or by the guidance department

. Teachers, deans and the attendance officer make referrals to the guidance

o”

counselor, who then interviews students 1q'e1ther language as indicated
Referrals are also made to the school based support team and other out- -

side agencies (such as testing clinics or various information sources)

.

as needs bec9me evident. e

Family‘Contacts -

Family contacts'are established.through home visits, on the -
telephone, and by mail. (Unfortunateﬂy,'paraprofessionalsaare pulled
out of ‘the. classroom in order to accomplish these tasks but the staff
reportedly views thisiregrettable practice as unavoidahle in the light
of a current cut in educational assistant staff.) ;General‘contact is_
furthered by inviting parents to special program and school-wizédactivi-
ties, at which guidance department staff are available for discussions |
with individual parents or students. In all forms of family contact
. parents are encouraged to come in for 1nd1vidual conferences as the need
arises. Such conferences are held in either language, in accordance with
parents wishes. . | | ‘ : |
The entire spectrum of the program s quidance and support services '

is outlined in Appendix C. | . T —

COMMUNITY INVOLVEMENT

ThlS is the weakest area of the program. Despite three Bilingual.

Parents Advisory Council'meetings (November, 1982 and January and March,

S v
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: 1983), and ‘in sp1te of the program staff 3 carefu] preparatipn of ques-

\

t1onna1res and agendas for those meetings the 16 member B111ngua1 Parent
~ Advisory Councjl is not act1ve. -Not surpris1ng]x, parents do 1nvo]ve_
. "4themse1ves ;n festiVa] athvities~(Puerto Rican and bominican'independence'
days, “Menudo“ d1scos etc. ), but the a]most total absence of parental
and commun1ty involvement in act1v1ties scheduled in a-more serious and
Iacademic veinghas'been a source,of great frustration.to the coordinator .
" and other'prdgram staff * The scbbe:of the‘problem is indicated by the
---attendance at the most recent counc11 meet1ng (March 1983) .21 parents’

; f“::fattended and -- remanked the coordinator melanchollcally -- "that was

€f 7 20 more, tha" usua]l“ He SPGCUlates that the causes of the situation | .

'h:or all of the. fo]lowing factors.r parents of the school's

*Bdt at*‘.“

s ort'of cha11enge that is exciting the1r ch11dren.,



"‘"—“_CURRfCUtUM—DE¥EEOPMENI—

L 5.. Program staff is continually examining new curricula and 1n- B
.'corporating new strategies for teaching reading, writing, and test taking
-iskills into established classes (see p. 40 of last year s evaluation)

In addition to these efforts, the- following new courses were developed f
" or were in process of development during the 1982- 83 school year (see
Table 11) New Environmental workshop or NEw a bilingual E S.L. curricu-.
Tum, without parallel in the mainstream completed and 1n use in 1982 83
NEW 2 (an expansion of the highly/ successful NEW 1) now in process for ¢
.use in 1983- 84;. and American History III (in process of" development

paralleling mainstream history cpurses) 0ther course developments

‘ (all paralleling mainstream courses and in use in 1982 83) inc}pde,

P
fundamental mathematics A, B, #d C; sequential mathematics A, Bkﬁénd .
:C; and computer.mathematics. . sj o I T ’/_ .

STAFF_DEVELOPMENT - s

;; . _g‘ From the principal to teachers, program directives and obJectives
\\\5 are clea;ly spelled out and as a result there appear to be few mis-

<understood expectations. Lines of staff communication are clear and
thoroughs The program‘director'monitors teacheP performance closely by
means of observations, Post-observation'meetings and other"follow-up
activities provide téachers ample opportunity to. get the help and support

they need . Forty- five bulletins with constructive suggestions were

1ssued to teachers in the past academic year.

L
_,, L

. ,,/r‘Program staff and teachers attend monthly meetings to discuss

'goals and*plan,implementation of 1nstructional.obJectivestigin addition

- 23




“to these regular sessions, the fola_ulng_nn-Sita—wnrksh pss—tecturess o
\>and demonstration_lessons were attended by program_staff durino the past m
year: career.day;vmasteryﬁiearning; neW-materials and-eduipment;
demonstration lessons-on essay'writing and language teaching:techniques;
- and the intcoduction of model lesson plans on note-taking, doing homework
and drills in Spanish A short demonstration is assigned to each staff
member at department meetings and the fa]l term begins with a pre service
meeting, presented by the assistant principal on the subJect of the year s
obJectives, atgended by the entire staff . : S ' | R \5
0ff-site development activities inc1ude the workshops and con-."
ferences attended during the past year’ by various teachers and non-
instructiona] staff presented in Table 12. In addition, eight pro- ._;3€ T
. fessionals and one paraprofessiona] took university courses in a variety |

of fields this past year (see Appendix D)




© 0ff-Site Conferences ‘and Workshops for Staff (1382-1983).."" ;%

. .
» . o w
Y
R4
X

TABLE 12 ' ' R

C A ;
. O

- ey .

e

" Conference or Workshop

Sponsored by:

- / . ]
‘Conference on the Americas
- Red'Cross Workshop

- Computer Workshop

Junior High School Prlncipals‘

Conference
Aviation Conference¥ .
E.S.L. Chapterll

Foreign Languages Conference

4 cAssociation of Teachers of Latin
- American Studies -

<

American Red Cross ‘

Board of Education (speaker- Alvaro
Cunqueiro; a New Directions bilingua]
teacher) .

Board oquducation'

Civil Air Patrol

Board of Education

" Association of Foreign Language '
" Teachers '

AFFECTIVE DOMAIN

" As in the past (see last year s report P.. 45), students in .

New Dlrections first year feel good about their program. Better orga-4

nization of the sessipons. on values c]arification (part of. NEW) drew

part1cular praise from student part1c1pants. An improvement in student
self-image is ev1denced by the program s. good record in academic achieve- t
“‘ment, c]ass attgndance, and partic1pation in extracurr1cu1ar act1v1t1es.v

'DeSIgnation and posting of “the student of the month" gontinues to boost

'3

0

e
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student morale. According to the program director, “Students do have

‘a pos1tive self imageg fostered in a very nurturing env1ronment

aod 1?"
AR "h1s opiﬁiOn seems to be borne out in the studfnts own views., '

e el

meo ‘Student Interviews 'g;. }::;;,ff.wﬁ

R c U 3.
,‘ s A

~'~‘ . ..
. "i-

Informal interviews were conducted with two male and two femaleJ.““,u

vstudents (two Puerto Ricans a Salvadoran, and a Dominican) in the ninth' o

~eleventh, and twelfth grades. Career choices were: firm in all four j'f
B 8,

e ', ‘young peoples minds one of the young women was planning to go into S
‘ R ) ...i‘". . ...,
medlcine, -and had received a graht from the 0rganizatioh for Homen at K

" P-.. Y

| Lehman COllege and w1ll be’ attending New Paltz State University, the .5
other looked forward ag deteCtive work (she.intends to apply to John “ 5;

SR

B Jay College of Criminal Justice) The two young men declared they were
headed for av1atlon (“a pilot“) and agronomy respect1vely. When the
| latter (the Salvadoran) was asked why he had chosen to- be‘an agronomist,

- . o
he replied “to go back to my country.“ s : v

The1r remarks shed consideeable light on how New Directions ‘
vstudents feel about their program. “Teachers care. They keep 1mprov1ng ey
“the th1ngs for students to learn,“ said one of the Puerto Ricans who ; ‘- N
‘arrlved in th1s country two years ago Another re1nforced the sentiment .
“Everything is 0.K. I like my teachers and classes.“; Yet another re-

. marked “Counselgrs help a lot They care for students to have every-.'. gl;“f

th1ng in order and take the classes they need. They keep after (students),ﬂ
» saying, ‘Don 't cut classes.f“ Another student added succinctly and right
to the point “The- building is a mess,‘but eve?ythlng inside the building

isO.K.!“ BT B S
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Staff Interv1ews

- staff and were particularly helpful in grasping New Directions special

. . CER

All seemed to find E.S.L. classes helpful apd partfcularly

appreciated seeing the assistant principal making his rounds (the fre-:

P

quéncy of which was also noted by a.member of the evaluation team)

¥

. Asked their opinion of the prﬁncipal the two male students admitted

- that they had never talked with her, but. the female students said they

had.' One thought her to be a very approachable person. The other ”

-7

observed that she and her mo:}z; had talked with the principal once. in
Spanish and that she- though

v

e would. lfke to talk with her aggin.

:-Q.’,‘ N . : : o I N
: A T v .. e

)

:'-_\".'. L "

'r."- -

Interv1ews were conducted with the high school principal projectt“

dﬁrector, program coordinator, instructors guidance personnel, ‘and other' AR

character.

-l. .

Y

"The" principal is the youngest secondary school head in the New

' b

York City system, and also ﬂappens to be a Hispanic woman, She began

'lfv,: wu

‘her career at Morris as an assistant principal (1977-]9), and Pprides

l

herself and the methodical work on the part of others for the creation

S

of the school 3 strong bilingual program during that period Careful

| and constant preparation and publication of statistvcs on the student

population s and the community s educational needs were crucial to fund-

ing development

Nith regard to meeting students needs, the principal epitomized .

the school S approach as, "...preparing them to survive “in the real

world " p01nting out the program 3 emphasis on support and gu1dance

- 's‘

serv1ces. “0ne simply cannot 1gnore students emotiohal state of being,f-




‘z she added “because the affective has an impact on the cognitive.“ﬁk fe

LN

‘xsubJect content is stressed.'_“It is’ the balance between the fact and,

f'the thought that is important " the principll noted, . | o
SR The principal is proud of the entire curriculum at Morris “and ;
;of the quality of the personnel who translate the curriculum into class-.
'room activity. Her one complaint is the shortage of truly bilingual
?_"fteachers, especially in the areas of . mathematics and science, "a. weak-l
| ness that is- beyond our control " she observed. -The principal refuse;, ¥ p
~;to accept failure on the part of teachers or students' to her, everything,
is possible, despite a critical shortage of funds.~ She is anxious to S
\:qti’_see building repair money become available for.the delapidated Gothic‘
Tfl}';landmark in which Morris is housed and mentioned that on “Career Day
; yteachers raffied off their services (free dinner and a show for the
‘fchildren of the winners) tq\raise money to initiate such repair..'
: | The principal reported that in every course of study, teaching
_ - .methods are oriented toward the integration of basic skiﬂls course o -
content is related to students career awareness and aspirations uniform{
examinatjons on. a given level and subject are administered throughout

the school to av01d cdbss-sectional duplication"and\students are thoroughly

‘\h~§trained in test taking techniques. Teacher training is also a top

priority, the principal p01nted out because it helps teachers use their .

KA

- time more wisely.". The aSSistant principals ére'kept dey performing ,fl
. double the state required number of classroom observations keeping Tbgs

bwon the progress of all staff activ1ty, and holding profeSSional con--

'-.couraging students to learn thinking skills and not merely to" memorize fif,:

3
o
-

, "
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A & » ;
= _ it e
V#} ferences with their facu]ty. Assistant principais are a1so qequired to ..
LT » AL
. :fgive demonstration 1essons, dgsign mode1 1esson p1ans, and compqSef o éj/’(f"
commentaries on upcoming educational television 1essons. In short S . ':
supervision stresses fo110w-up and sequéhtia1 training. "1.f;x ff: . e ?ﬂ
e ,-g Y : L e T g
PR Finally, ‘the principal boasts-of great parenta1 turnout“ on CE
o 0 el «"

orientation day and at tbﬁiée-yﬁar1y P T. A. meetings.. The P T,A.

éﬂ
bi1ingua1 president she emphasdzed iﬁs at the schoo1 a1most eVery day
. t o : .

of the week. - > €. . y'J;”‘_
E ) i" - ". ' «. -

Ll - The proJect director indicated that a strong point of the pro-,a,
gram sqdesign is,that académic performance and gujdance services go
hand in hand Theoprogran endeavours to provide the maximum services k

possab]e for éach chi1d because “a]1 chi1dren afe important " he observed

s S

- noting that this»provision of maximum services is essentia1 to the

E program s@@xistence. (According1y, Nbrris encouraged four or' five French- |

h'»

'.,.speaking ﬁaitian students to*go to aoother sch001 where they c0u1d

receive adequaé%)native 1anguage igstruction in the content areas )
g
' 3“ Dirdbtor and coogﬁinator agreed that the basic strengths and ‘

:highlighfs of tﬁ%@program were.' the qua1ity of stéff' appropriate ‘_::

C g des1gn of the’ reviséd curricu1um, aAdisproportionate number of bi1ingua1
'zﬁﬁstudé%ts doing honors work (New Directions and fu11y mainstreamed

. _.*biiindha1 students composed §§Epercent of, Arista) the rate of bi]ingua]

| ‘cpiieg@~app_ication and acced@%nces extracurricu1ar activities and the o
ﬂ;é";ﬁ Stifess on Engiish usage in the progran s transitiona1 design. Lastiy, the fi} SR
r;:. coordinator drew attedtion to the 1eve1 of student satisfaction, mani-" R

. fested both 1n intramura1 academic peer reiabionships, and in thé ro1e
& . ) n_ .

':1‘
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n,,,istudents p1ay in the schgbl's community image.' In both argas billnguqﬂ . : o
guistudents are. prom1nen€ In tﬁe high schOoi 's, peer tutoring prggrmW .;.,gciftj}'TVQf
___:(meeting after schoo] Mondays and ThursdayS with '] ﬁunseIor intchange), N f; -,ﬁ?
.the maJority of student phrticipqpfs are bi]ingudﬂ Ib appears tgat - ﬁv :é;'im* N
Ry

the bi11ngua1 students - both-newcomers andbaccomd?ished maia;tredhers o:ffrt"lg[
; ; ): e, % - :: - Y

-are: motivated toward academic exceﬁiencevfor thamseres and for thipr

) 5peers; Biiinguai studeqts 11kewisexappear tﬁ be}p mari]y responsibie ;f i;l e

b 3 e‘:““’ \ SR . Ty “ 0 o . :1:-:'}. @ | . // dx
gﬂy 'p,for New. Directions success i community*recruitment: not onT& because ‘J‘-";k;f Y
L they are cu1tura11y and 1inguist1cafyy capaé'% of qpmmunicating with L S
.Spanish speaking newcomers to- thenarea* but beqnuse they.iove their f v, '5
' ;'schoo] and respect their teachers and principaP. "ﬂ o c
' | T e fwj,;,ﬁaf;f:’“ ;Y% " . o
Other Aspects ST ”‘*v"', v ."wﬂc Yoo .
, v SRR @ o
Morrls High Sch001 s impressive and estab]ished track record v ot
ﬁ.of student accompiishments is a majdr reason for the high expectations
that administration and facu]ty have for New Birections. Hith a tota1 .
: student popu1ation of 1 81Q of which over ‘90 percent are black,,Morris L;g§:
.”currentiy sends 86 percent of its students on to co]iege where they _'-v L
,attract more’ than one miiiion doiiars in scholarship aid The biﬂlngua]
department under which the program functions has made an equai]y strong o
«‘*‘ i i
show1ng 1n the qua11ty of its students who’dispiay rea] eagerness,for )
, 1earn1ng, exce1 in. honqr societies active1y participate 1n schooi events,
Yo _ o N X2 EBR e | T
. T o _;‘ . N T o & .
- ) e . N ‘_-...9 a . B “ ok B .
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3source: . Pup11 Ethnic Composition Report 0ctober, 1982, Offioe of . .-
Student . Informati0n Services Bbard of. Eduﬁation of the Cgty of New e
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T t- . . oo E . .

and produce goodggttendance records (better, in fact than the main-

* stream popuiation of the high schooi) f ' f o,
A2~-’ . Mention shou]d be -‘made of the department s mimeographed bilin- .
# _gl“-guai newsietter - Anos Verdesﬁ(literaiiy “green years" but idiomaticai]y
~'~&- trans1ated “years of youth“) -- with interviews, messages, recipes,
N N
poiis, poetry, and honor roi]:and co]iege p]acement 1ists which indicates
o g .g, .
l‘t{-. a bi1ingua1 community that rea]iy does “fee1 good“ abodt itse1f
,"?‘ ;3;; The inf1uence of this sort-gf academic tgadition and current
I B G
ﬂ&-; student accompiishment at Morris éhd in its bi]inguai department are of
wo
R enormous significance in New Diredtions efforts to make a good sch001
better.,'Data on the 1983 graduatfhg c1ass a1ready indicate the direction
-2
‘of improvemeﬁt to come. Of 150 graduating seniors at Morris this June,,
16 were biiinguai students.' of the 16 %lmost ha1f (7) graduated in the
i top third of the c]ass, an (16) were accepted into. coi]ege, half (8)
into’ private and the other han into other institutions (CUNY SUNY, and
- others) - | L w
- ‘ ‘éﬁ K
: " ° A
. S v ;
K2 S B . |
y 3 T .
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VI, FINniNasz;'STunENT‘AchIEVEMENT ANDF?TTENDANCE |

" The followinq section presents the assessment 1nstruments

N

and procedures and the results of the testing to evaluate student

achievement in 1982-83‘ In general there was a substantial amount -

'of missing data reported for all tests employed _Additionally, it is

E noted that\program obJectives concerning the New Environment Workshop

Ly

and attitude toward cultural heritaqe were not implemented

s

1 and 1T is 25 and 15 on Level III.

~ ACOUISITION OF ENFLISH stTAx e e

The rriterion Referenced anlishtﬁyntax Test (FRFST) was used

to measure achiavement insthis area., %he CREST was developed by the

.New York City Public Schools to assess mastery of 1nstructional objectives

-s’

of E.S. L. curricula at the high schogl level -There are four items for-
each objective, and mastery of an obJective bs achieVed when three of L
the items are answered correctly. The test has. three levels heginning

(1), 'intermediate (11), and advanced (III). " The maximumjscore on;Levels

A gain score was calculated by subtracting the pre-test mean

‘score from the post-test mean and an index of objectives achieved per

month was- then computed As the test s levels have not been vertically

-equated students must be pre- and- posf-tested on the same level ThlS
'results in a ceiling effect for those students who achieve high scores

.on the pre-test. ‘In those cases where pre- and post-testings are on

different levels no gain scores or obJectives per month index may be °

LIS . ) ” -4A4-
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computed. Information on CREST objectives and psychometric prooerties

_appears in the Techniéal Manual, New York City Eng]ish as a Second Language

Criterion Referenced English Syntax Test.

The program obJectiv iq}this area was worded in such a way as

to make any analysis difficult to interpret. As the city-wide objective

: for E.S.L. students s the. acqu1sition of one CREST obJective for every

month of attendance, it was decided to submit these outcomes to an analysis

',Similar to that used for other thh school proJects. "The test was adminis-

&

tered at the beginning and end of each term. Tables 13 and- Fg present the

test results by semester. Data were ‘missing or 1ncomp1ete foﬁ’approxi-
\

i mately 58 percent of the program students each semester. For this reason,

passing rates in E.S.L. courses are presented in Table 15, An order to
provide more comolete'data_regarding student achievementwin English,

Examination of CREST results reveals:that in the first term,

an average of 1.85 CREST objectives per month were acqu1red by students

tested on Ldvels 1 and II Level III students acquired an average of

0.49 objectives per month. In the second term, students on Levels I

~and 11 acqu1red an average of 1.23 CREST objectives per month Level
111 students again gained 0.49 objectives per month City-wide goide-

Y lines for CRﬁST achievement were exceeded by students on Levels I and

I, The lower index of achievement per month for Level III students,
particu]arly in the spring‘semester, was due in some part to the test's

ceiling effects, that is, students who Scored at or close to the maximum

i é!
h

e Ty
%j B ) L
‘ ¢

*Board of Education of the?iwty of New York ‘Division of High Schools, '
-1978.

o st
. 5 . P . *"‘
. . bR
- \
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~on the preétest achieved the.highest possib]e’scdre at the*bostétest S0
| that their man1fest gains were art1f1ca11y restricted. Additionale, |
Table 14 1nd1cates that six students in the fall and f1ve students 1in
-the spring were pre- and post-tested on different CREST levels,

Pass1ng rates for students in E.S. L. courses for fa]] and spring
are'phesented 1n~Iab}e_15, ‘There wds,cons1derab1e var1at1on in passing
: rates among grades?ahdvseﬁestersL Overall, students achieved acteptab[e

passing“+ates in“these.courses, evidence of satisfactory progress in

' Ehg]ish language,ihstruction.

-46-
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TARLE 13

' Results .of the Criterion Referenced EngTisH-Syntax Test .

(Prbgram‘Students, Pre- and Post-Tested on Same Test Level)

. . . : -, e
,/ i . o . T -

A
— — .
-0 v ' Average Number of .- . . ‘AVeragel" Nbjectives
Test . . Number of ijectives Mastered  Nhjectives Months of Mastered
. Level Students ~ Pre  ‘Post . Mastered* Treatment  Per Month

Fall ‘ ‘
1.09:% 404 29 130
13000 00 . 2,92 2.92
13 LS55, 347 0.9

11.37 - 2.37 3,315 °

...............
- - s - > > > - > > - > > - D S D D s D s A D D =S b S b b b b D D S D D D D MDD =S M b b = WY S D b b = D s = D - - - 3

I .20 12,30 1655 4.5 . 3.63 1.20
11 3 10,71 15.39° 668 377 . 175

1458 _64 .72 11.31 159 3.48 »° 7 0.49
TOTAL 122 10,45 13.44 3.00 3,59 n.84 R
%* .  ),. v fﬁ&
Post-test minus pre-test. : - .
i ‘ . 4 ‘ .'4 N ‘f’
“_{) ) . . | . ‘ . ’ . . : ‘.|;: '.f
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.. TABLE1S.
'\Number7of Program Students Attending Courses and Percent Passing

- Teacher-Made Eiaminaiiogs in English as a Second Language . - R

Cieta,
FI

Grade 9 Grade 10 Grade 11 Grade 12 .- Total

. E.S.L. Level |--N__Passing | N . Passing | N. Passing | -M;é; Passing |. N;?f Passin
— ' . L ‘ uF R TN -

it
»{"31 |14 S
SR i ) .

AP
Tng A

5
| g |
89 2 100 -f 51 .73

100 17 100 | 37 92

Egg{nning R 31 61 ; 9 ,'_'89'

© @

Intermediate ... ;- |13 © 8 |16 93 |

Advanced 77 | 3 100. | 6 100 1 180 | 1 100 | 11 100

Transitional’ ‘29 69 - |29 7 s9 |27 670 |9 95 | 104 70
eemeccccccccccccacaaa ————————— ———— ;-7-----------------5 --------- T ,-a-:--;q{-;,---;-

Beginnifig.. : .-

- "24. e ee . 67.13 [0 -0 % 78
Intermediate - |15 73 |17 69 f11 73| 2 100 | 4569

Transitional - 29 76 |29 .8 |29, .79;°|18  s6-7105 76
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NATIVE LANGUAGE READING AND COMPREHENSION

.The assessnent 1nstrument used to measure gains in reading and

writing in Spanish was the Prueba de ‘Lectura, Levels 2 through 5 The ,

Prueba déTLectura is part of the‘Interanerican Series of Testsopublished

.to both Anglo and Hispanic cultures.

' the fol Towi ng grades

Q

wby Guidance Testing Assotiates.i The purpose of the series is to evaluate

achievement in English and in Spanish for Spanish-speaking students from

the western henisphere. Test itens were selected for cultural relevance

/ 1

The ngebarde Lectuca Formq/EE and DE levels correspond to

However;:théfpublishers recommend‘that-local ‘nomms . be developed :

for the. tests. Infonmation on psychometric*properties may be found in

‘ Guidance Testing Associates Examiner s Manual, Prueba de Lectura, St.

?ggMary 3 Unlversity, 0ne Camino Santa Maria, San Antonio, Texas 78284.

Program obJectives called for a statistically significa

£

inprovement in raw score on the Prueba de Lectura, Table 16 presents

t hese results hy'test level;"ln addition, “effect size" was calculated

- - . AU T . o

Lo : -

-50-




T ®
for.each testlievei, foiiowingithe hrocedurerecOmmended'hy Cohen;*f .
An effectisize'for-correlated :ftest is an estimate in standard devia-

;vivf: tions,.freed of samp}e'siie, ofﬁthe difference between means.‘ Effect
size provides additionai substance to the anaiysis as it may -be inter-.,-v:

preted in 1ight of Cohen's recommendations

,ff/', W20 = sma11 effect size - - .
?;{ e .50 = moderate effect size L; gquv'
. .80‘2 1arge effect size : i

‘:Qii As seen in Tab]e 16 there were statisticaid& signfficant
gains for Levels 2 and‘3 students on these 1eve1s manifested consider-
ab]e effect sizes.- Resu1ts for students on Leve1s 4 and ‘5 were not |
statisticaiiy s1gnificant. Ef fect sizes for both levels were negligible,
)that for Leve1 4 being negative. From ‘the distribution of scores for |
Levels 4 and 5, it appears that the test may well have been too difficu1t |
for the~students at the higher levels. (See Recommendations.)
Achievement in,native 1anguage studies was a1so “assessed by
passing rates in Spanish_language courses, These results are presented
in Tab]e.17:¢'A1th3u§h there,Iere no exp]icitly.stated program objectives'
in this area, program'guidelines call for a 70,percent'uassing rate in
other curricular areas, This standard was eiceéﬁed for;everyfgrade_for

both semesters. ' ‘ - . O

R

)
. P

J Cohen, Statisticai Power Ana]ys1s for the Behaviora] Sciences,
Academic Press. \ .
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Srgn cance of Nean Total R Score Differences Betéen Initial .
'.al Test, Scores. of Students with Full. Instructiona] R
nmnwmmmummwnnmn ',.wé.

T Predest Post Test N T
Test . & Standard Standard Mean Coree  T- Level of . Effeit -
Level N;‘ Mean * Deviation Mean ggngatdon Difference Prefpst - test Sigoificance  §ize _
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':}TABLE:17',*f_s_ ‘- .:f,:.;i" | -

.-

*:'ZNumber of Program-Students Attending Coucses and Percent Passing

Teacher-Made Exam!natﬁons 1n Native Language Stud1es

o
Ll B
-
LN :
.
. N
% o
3 €.
b

 Gfédg;9

=3

”bassing “

" Grade 10

_ Passing:

<

Grade 11

N "'F%ssind

.,..' '
Grade 12
N

%’

Total
%

Fanl

61 . -

g

50

86

38 .

82

15

. Passing |

93 -

N | Passing,
170 .-

Qpring;*w

|83 -

Py

89 . «|

49

80,

31 77

°

11

I | 0
¥y

g

or

85 -

4%,
Sa

144

83




+STUDENT ACHIEVEMENT IN MATHEMATICS, scusnce SOCIAL STUDIES, .

IS

o e T

et s . R S
. Y - 9 RN

N L . . 0 . .
o : . :v-...,._'“. . e . - . .
e . - . . . hd -\ . s . . B L e

DTHER CONTERT- AREAS o ‘ T e

R

Stated program obJectives called for a passing rate of 70 percent
UTinlcontent-area courses. Thble 18 presents enrollment and passing rates
{;for these courses by grade and semester. Examination of the results

' indicatesi that when aggregated across grade levels, students had passing
'rates ofl75 percent and 76 percent in fall and spring mathematics courses,
jrespectively. 0verall passing nates in science courses were 86 percent
for the fall term and 88 percent in the spring.: Students in social |
studies courses: had an overall passing rate of 64 perhent in the first‘
semester and 80-percent in the second term. Those enrolled in business/
',vocatiohal courses manifested an. overall paSSing rate of 95 percent in.

: the fall and 80 percent in the spring.

gm Program obJectives were. realized in this area with the sole 23l: -;

iderable varia:; f

rred among ;i_

exception of fall social studies courses. There was c

tion in paSSing rates both lowest and highest rates ot
senior students. Jre paSSing rates for ninth graders were generally
lower in the spring than in the fall term, a pattern which cannot be

explained with information available to the evaluation team. This is

an area the prOJect may wish to investigate further. o

v .
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_ X l Number of Program Students Attending COurses and Percent Pass1ng e B
N S & " . .
' ' " Teacher-Made Examinations in Content Area Subj‘g%:ts‘a &

-k
)
LTS SN R . . wk

[ i 2N

¢ [ Lo - " AN
AT I O SR SN

o e . ‘. | - S -

| JE T Grade 9 .Grade' 10, ; &“ Grade 11 -, Grade 1z. . Total " - &
. Hontent-Arga - - N& Passing CNT Passing N' ﬁaSSIng - N Passing* -N‘-;g:assing
St e o . @‘( L, Fall P e B DAL
R ‘.% ) oo . 5 . 3 . u i g-1,. % :." . ; - . . . , e . A
Whematics - 19 -\73,.'.-7.;- _' o1 ,‘7¢5».~,4*‘_“' 4 . 78,0 3. <66v7 127 F74.8

S

Sciepce ~ ., 14 " -714.%46 - 8.0 . 3% -, 892 & 100 100 - 86.1

Social ‘Studfes . 10 | ,50.0 58 4 60.3 38 684 - 5 - 100 111" :64.0
PR w o 5 ; o ' : e
guslness/Vocational @5,* 71.4 *A18; 100~ 24 95.8 ¢ 100 . 55 < 04 5

Mathematics . # . 13 58 007 Brooss o T 2% oo i es
A g T Ty TR
Science - G120 58 3 51:. - 882" 36 97,2 sl -%@,_.. ~ . 100-. . *88.0.
NN . R a L S T e e TR TR

B TR ; o ;ws_v" Lo .
Bu51ness/Vocatlonal 14 . 50 041¢ 44; 84 1 .=137 ,'94 6 4 r?@ﬁo
aMathematlcs courses 1nclude remedial math, pre—algebra algebra, and computer math/a‘ SR

prograwming. Science courses include eneral Science,: biology, chemistryg and bhys1c55 o
‘Social studies courses-include world. ography/culture, world/global history, " and' TS
;American hlstory._ Business/vocatlonal.coursesﬁgnclude typing, acopunting, keypunching,'u R
onodshop, art and music. . L SR _ : : . ‘

Social Studies - 1}* 54 53 7&1 37 _-_'-94<6' f L4833 86" i 80.2
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,, o o Program obaectlves ca'I'Ied for a stat1st1ca'|'|y s1gmf1cant'|y

b

| ‘ﬁreater rate of attendance for p'rogram students than f@r the genera'l

schoﬁ'l p!gpu'la’twn. ) Iable 19 prgsents attendance rates for program ‘
| s%{xd,ents b_y grade. : It 1s goted that attendance 1mproved ai grade level -
@,ﬁ: rose. Tab'le 20 presents the stat1stica'| test: of prognam attendance
‘! as: compared to t_fenera'l school atétendance. The z- test was usedﬁ_to exam1ne~
“the d1fference 1n attendance rates o; progranf students and the genera'l
-.,.'.5. sch061 populatwn. A result (z-value) suff1c1ent'|y 'Iar“'ge to attamo
: @ stat1st.1ca1 s1gn1f1cance ind1cates that the program attendance rate is

not based on a:repres‘entatwe sample of the schooly populatwn, je€e,

e » 7
that the Pwo attendance rates are s1gmf1e’aﬁt1y d1fferent.- The resu'lts
?; 1nd1cate thatq program students had an attendance rate cons1derab1y
' r% h1gher mn that for non-program ttudents 1n the same schoo'l : meet1ng
’ . T i . L R . o
t&l‘e ob3ect1vg in th1s area,” - - S ,
i{.. -. L ] e Y . ‘l . ’ ‘ o "
¥ ) @ &3 . - . e .
& I g M o . _ A L
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SR : , §
y TABLE 19 e ”
o S ’AttendanCe'of Prbgram Students : -
. . . | R .‘ | . ‘
o § - Number of.." - Mean ‘Standérd.‘
LI Grade Students -Percentage . Deviation
. 9 10 . 7875 25,04 R
| 10 71 . 1865 18,24
.11 . . 88, 9306 - 6.78
T 12" 25" o 94.96 3,98 -
N TOTAL , 254 85,24 20.29
. . m‘
%) - p 4 ’ . | . " |
. s " TABLE 20 o o

. S1gn1f1cance of the" D1fference Between the Attendance Percentage
of*P?ogram Students and the Attendance Percentage of the School

: & . &2 u
.n.‘ . g N . w2 ¥ ‘F;
=
», .
>
«*

B o Lo , : SChOOI“ : S
Number of School Program 2 Atteddance v q a i -
~ + Students Register Attendance Rate .o Q - .z2° Significance

254" ° 1,753  ° 85.24 7256 27.44 . 4529 .0001

& P .4
I.’
N _ 'ﬁ ‘ i
aThe z-test formula. 1s e
» » ) ) . *‘3 P LR . ., .
@ . i.: E - P ) ) . .' )

. " where p= program attendance, p= school attendance rate Q (1-P) =the-
residual of P and n=the, number of program students.
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VI CQNCEUSIONS.AND'RECOMMENDATIONS
In summary. the outSidefobserver-immediately deteqts a dis-
tinctly positive atmosphere both within'the bilingual department'and
throughout Morris High School Bi]ingua] students’ fee] good about them-.
" selves and are proud of their program and high schoo] Expectations
.are clear]y understood by students and teachers alike and both groups
voiced their appreciation of the administrative and guidance staffs
"open-door" po]icy. Narmth, and~the sense of a “personal “touch," manifest
themSelves in ail.of the departmental minutes'reviewed. .fhe principal,
- assistant principal, and coord1nator are vis1b1e, approachable imagin-
ative, and-skllled. Their work shou]d be a model for h1gh school adminis- .
'tration inyanjbcontext, not just the bilinqual South Bronx. ;
| Academic preparation and performance on the part of instruc-
tional and non- instructiona] staff appear to be strong. ‘Every teacher
- whgse class was visited appeared ‘competent in both his/her subJect and
in c]assroom technlques uniform f1na1 examinations in global stud1es,
read1ng, mathematics and Spanish rev1ewed by a member of the eva1uation
team were both comprehens1ve and- 1mpress1ve.
| _ Superv1s10n is constrUctlve and productive. Mode] lesson p1ans,‘
workshops and observatlon follow-up procedures a11 “impress teachers

F
with the Sense that their admiqgsgrators are as closely 1nvolved in the

. PR T W R <]
students futures as are the teichers themselves.

proposed use- of the paraprofess1ona1s time 1s reasonable, .

_ 1n.fact thgy §¥§ cai]ed upon to ass1st 1n making fam11y contacts (see age .

'

-33) while thﬂsa%ct1v1ty is’ 1mportant, it reduces the paraprofess10na1s
' : R . o : : :

O

v;.53;
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spring (except for sqc1a1 studies students in the fa11)

#
3
¥
b

-time in classrooms.

The guidance'staff is energetic and on target in its work. ‘Some

of its most successful activities include impressive coi]ege information

- .forms, bi]ingua] promotion and graduation guidelines, and the conscien-

tioustand compassionate follow-up procedures for truants,
| Despite-constant efforts on the_staff's part, and an average of
35 home visits a month parenta1 involvement in the life of the program

remains minimal, Because these genera11y positive conditions exist,

the principai's challenge to her students -- “Yes, you can meet. high

standards" -- is éffective® for the majority of program.participants.

The program was also successful in meeting its student achieve-
ment objectives. Students pre- and post-tested with Levels I.and IT of
the CREST in both the fall and sprﬂng mastered an average of one objective
per month of,instruction. In_addition,lstudents at all levels of E.S.L.
instruction_achieved overa11_passingvrates in these classes ranging
f rom 69.percent (intermediate Tevel, spring) to 100 percent (advanced -

Tevel, fall).

I In native 1anguage aChievement 59 students tested on Leveis

2 and 3 of the Prueba. de Lectura made statisticaily significant gains

as well” as‘mfhitestﬁng cons1derab1e effect sizes. In native 1anguage

[ X3

studies c1asses stddents at every grade 1eve1 exceeded a 75 percent

passing ra;e each semesfer.' The program obJective was met in this area.

In the content areas, students overa11 passang rates exceeded.jf._.“,.

_ o
'the criterion of 75 percent in each subsect area in both the fa11 and

SR T e
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Fina'l'ly, program students had. an attendance rate considerab]y ) .

~ .

hlgher than thét for non-program students 1n the school meeting the

|, 4

to ba]ance the paraprofesswnal%‘ schedules éin’ such a: way as"to.

them to assist 'in classrooms

J-. .- “4 .

* r"""*"90"5""”ﬂlies for fami] }," a

A B ”\E“" :
tasks f‘or the paraprofesswnais, 4

b [ C o ‘_,.,:_-.

% 2) It IS aiso ree“'

oF"’ﬂNo'eembe 8' ' 1983)i @Many pf these stra5 g1es .

Q b
N ra1smg the schoo' consc1ousness’ of,Hjspamc p:F
" ”"'%%tt"hei fa




Tﬁe bilingua] depart-

3

This matter is of

an urgent riprIty.
. & L o '. &“ #K % S . 3
‘~course, outside:the progran§§/; ',;"-.

'irts to have the appropriate

«k'f}d with the necessary renova-

: 4"




O

ERIC

JAruntoxt provided by exc |

: .
,
T
. ;
v Sk
o

YN

- a
- e\ N .

VIII. APPENDICES -

’. -
f .
\
.
N
L

\ A




- —g€9-

Functions),

eI A

hdiicatinn
{degrees)

40
B
N,

"&

¢

$
¢

Tota) years:
.~ experfence

Licensls) ~ In education Bl ingual

Years iears
Experience: Experience
ES.L,

—— . -

(I
«

.
N 5
. B

o

inarsn
~ Othen:

Relevant

Experience

— e p— ‘ - — — I
| |8A PSiC"U]Oiii ") Supervisfon 1o
| AP, ESLAOR, LAG./BILY 1,0 | 2181 JN.S, Ed. Muindstratiof iiic Principal, Day Elem, ,’23(_ |
' | e wsto [bgses| Y T
| vitle VI Courdinator | 1.0 WA History ‘nn Spnis s R i U
I L easmis | e spnish . S DRt
Spanish Teacher .0 | 9769 - [NA Spanish  NYC' | 1" DS 16 8 e |7, .
' L -1 " l'j'”“.h BRI S
4 ‘ K Regular Spﬁnish .
Spanish Teacher L0 9 [BA Spanish e [ ,
ﬂ rh'
. RN N R YA , }
| | B.S Spanish s s 3 ..
Spanish Teacher | 1.0 ‘9180' o we | ¥ wo ! 3 \ K
o .| B Spanish Regular Spanish - 0 PRI B
Spanish Teacher - 10| 02 [hA Spanish NYC - DHS S +8 | none

Spanish Teacher '

1,0

um

B.A
IMA Spanish

A, Spanish

| Regular Spanish |

ms}

.

| none

Spanish Teacher

1,0

i””

iih Spanish
hAs. Spanish i

e

NYe

| Regular Spanish

W

B

| St Teacher

ahnply@

[ER iiistory/Psy. i

‘M. Iiinian iieiations

'TPD‘

.Social Stutltes-

ESL Teacher

LTy

)
hABL,

v

Bl




Function(s)

Educiti'on LN

o (degrees)”

. APPENDIX A (continued)

‘Total years ;

“experfence .

in education

Years -

¢
, Years . -
Experlehce:ixpegienge;‘.

Years
© 7 Other
Relevant

. ¢ B} Bilingual' ."ESS.L, .. Experience-
N : L . = L . : ., o ‘ 3 o
_ “] z § : _; : v i

nmmg:

] BAESL, WA ESL

NG

118

TEACHER

B.A, ESL, M.A, ADHIN. { NYC.

5L
|

EAGHER(ON SKBB.)

B.A. ESL, M. ESL

NYC

ESL

INGUAL SOCTAL STUDIES

- M.A. -HISTORY
- B.A, HRISTORY -

NG

8IL. soC. '.STUD. .

INGUAL SOCIAL STUDIEY

DEAN -~

1 Bs. s

T wve

[

BIL. SO, ST,

. l70".” 1

Ea

INGUAL STCENCE -

oY

BAH .,

| wee

T.P.D: BIL. SCIENCE

INGUAL MATH -

1,0

- WA, HATH

BS, WA T
SEPRRE I
73 AN I

BIL. MATH .

INGUAL WATH ¢ :

| Loy

CB.S MAMC .
WS, MATH -

BIL. MATH '

INGUAL GRADE ADV.

CBAESL
lomacest T

e

BsL s
. ' oY

n-

P S .
INGUAL GUIDMEBM.--’. :

80

1.0

‘B.A; GUIDNCE -
M.A. GUIDMICE

NYC

BIL. GUIDMCE

- a

N Om‘x‘ e




e T

Y
e
[ ankier

- Eucation ; k’\"‘?

Uemiels)

Totll years

exoeriencel
“In education

Yeurs . -

Yars
Experience; Emﬂeﬂﬁe~ Relevant

)S.‘l

|
!
!

(degrees) qf‘

.

‘E(.iucatiyo.nva;l: 'ASsisltanyt‘ J L

Billngualq,
- W

Experence

;‘ddca'tidn'él -Assis‘tanf‘,

| Fucatione] Assistant

| Eanity hssistant

L Fes

i

. oy
; .
F3 i
oW .
re b
1 "#
a [} . L]
\.. . Y
T S
v K . ’ ;
)
. ) .
“ o
{ :
' J t
s, hi ‘
»!‘ "
, N
‘!‘\‘ ‘ “I‘;‘. A
. 4
.
| ) . : .
. . . A v
Rl " B
R . ' ’r
. ) y :
b
' »
; o AR '
o r 1
AN X o b
’ | .

e o ——

Y (
E
! e '
. " !
" . B *
. '
i ' ‘
Srasgan
K LIS
‘ Ve
. M
) v,“:
. T
R
. R [ . ‘V' ’



APPENDIX B

i

Con ° ' L Y

’

)| 446 STREET & BOSTON ROAD

- NEW_YORK CITY BOARD. OF ED!J(_:A_TION_'

Date of Report: April 6, 1983

' R bc._ : . - . ) . e
_ FRANCES VAZQUEZ,PRINCIPAL ~ '+ .. *  Tel: 542-3700
:l.‘,. . c‘ . \ . . . : ) . . . - T ‘. : .
1"0bsérya%§pn Ofé'vME, i_j: A ﬁ.‘ ©.. - .. Class Observed:.JAm. Hist
.Date;ofwﬁbservation;auManEhu23@%1983h- e ROOM e G115 T s

Date of Post Observation Conf.: March 24,1983 Time:  8:56 - 9:37

_ T . Register: 30
o - v : umber Present: 21
5 o _ "~ Number Late: O

Upon'entering.yohr American Histbry‘IZL class on March 23, 1983;YP‘-‘.

" found students copying the Do-Now, -the vocabulany; the homework assignment
“and the Aim from an overhead projector transparency projected in a screen.
The Do-¥ow- ("Why did the American colonists rebel against English?"), the

vocabulary 4_(-"Se_condV'Cb'ri'tinenfai. Congress; loyalistsj patriots”) and the home-
work assﬁgnment“werelallnp;gsentgd and reviewed in English. The Aim of the

- lesson"was:

-»“;'4 "dQué prbblemassfeﬁfhn'lds patfiptasvémericands?f

~ The second' transparency contained the notes developed in your presenta-

Lition.‘~They;wg;e,uncovgxed;progrESsiyer as they were discussed, -

-

<.

L]

o _ pause. to consfder the relativity of historical evaluations.

. short. -

" An oral summary was given to the class in English.. Several written
summarizing questions were given to the class but<the bell cut this activity -

. e o e e R s

s :Amogg. the fine elements.to be found in. this lesson can be included:
. 1. Your:d%é“6f.the dvefhéad-proj9ctor'added'andther dimension '

' to classwork. It Ras allowed you to present a great amount .

" of material and a variety of experiences succintly, without

losing contact with or Control of the class. :Today's lesson i
was well organized. and logically developed. "~ = = . .
e , _ _

22" 1In response to previous professional conferences, you have. .. R
deliberately and systematically increased the amount of English
@ . . eheard in your classroom. ' This reinforcement  -enhances our
© 7 .students ability to function n an English dominant environ-
< ment, ST R :

3. Ybu mixed factual questions,with thinking‘que§%10ns.; The
question; "Who is a rebel-.and whp is a patriot?" gave students -

Also, cohsideration of the question of lack of unaminity in.

e any revolution will give students a different perspective in
- future studies.and discussions. A o -
n o. . S . 1 . L - ‘ I ’ T . . .
o ) . -66- 84 .

I}RJ!:' _ ‘;b- RS

:r 1‘;f;1l 1?‘t; iL . .‘;‘éiEIT‘iféE;-Ié% _-;cgiésii:‘lz-II_Ij-If"".

SRS e

. L]

'+ BRONX, N.Y. 10456

- 2L



(¢ Observation of: Mr. Nekbwemew S T
- Date of ObsgnVatjonzi-M;rthj23,54983”;'-=Q P T TR PR
- Date of Report;-“Aprjl_6;y1983?j;'}m BESEE Co I DRI

Page: 2 . .
L}

‘4." You were right on target in not assuming -that-students understood. . . -
- Such- basic mathematical concepts as "1". - You further developed R,

. their’ understanding by translatin@1t3to 337, As we discussed,

PP -~ |You may even use a diagram next time to further nail down the
- 5, ~Your - cTass control was ‘excellent. - Students worked actively from
. ‘bell to bell. . S ¢ o : :
-At our post observation conference on. March 24, 1983, we discussed the"
following: = - ' ‘ B D -

A,

. Your use of the overhead projector freed you from the task of placing
notes on-the chalkboard. Thus, you had more time to dedicate to class dis-
cyssion and the development and understandin of historical events by the
children. Your handling of ‘it demonstrated®potential as an adjunct to. class

- activities., A potential problem does exist in that your new freedom from
writing in the board does not free students from copying. In this lesson
perhaps not enough time was-set aside for the children to be drawn into .
discussion and to become_involved in the development of the concepts you pre-

- sented. As you pointed out, thelack of an adequate text necessitates ex- :
tensive notes. Being aware of the professionalism you bring to all your
‘lessons, T 1ook,forgard to the solutions you'll create to solve this problem.

In summafy, this was a fine Tesson. Ydur aim was achieved and you
- presented a mix .of many types of cognitive skills questions.

B | 8§ 'ere]y_yburs, : fﬂ o
T Y /4% ‘ - R
o 7 GeoWge Materon =~ =
. w3 - Assistant Principal-Supervision L
. Y- . . .. . ESL/FOREIGN LANGUAGE/BILINGUAL DEPARTMENT
GM/if U I o T B .

"f have-reééived and.read4ihis observqfion'!!bort and I understand that a
copy will be placed in my schooI file..

TEACHER'S SIGNATURE |  DATE
v _
%

, ;;;57-- A_ 85




Yorris High Schoar

. 166. STREET 'a BOSTON ROAD o BRONX, N.Y. 10456

FRANCES VAZQUEZ, PRINCIPAL e Tel: 542-3700 -
SRR, A T R : : : o
PRt i YU LA
Y 0Q§érVation'0f:3'Mr"_-'-s.n Sl | . ' Class Observed: ™ mmpar. e
‘a. 'Dqte*oqubserygtiqq;i.MarchJZI;;i983aéa 7~ "% Room: 400 o S
“®o Date Of”Pdst[OBSerVa;ion Conf.: -March 23,1983 . ~Wﬁmer; 10:45 < 11:25
' Date of Report: April 41,1983 -, e . Register: . 30. e
i SR s I Humber Present: 24 -
X o ' . _Number;tate:f_* B
2 o #ﬁi : ;: kR
5 _ The Do-Now:exercise that occupied students ag the beginning of the period
‘ directed students to ascertain if a student qualified for the honor ro11 based
] On a series of marks. The vocabu]ary.(ftoaqua]ify; honor roli; is needed" )
9o was reviewed-;ﬁand_the. probl!n! wofked out_@n the board by a Student, )
‘3 - R | & *fo " )
;E~' f The Aim-of your FMA fL gla On,Mafch 21, 1983 was: -
z "’ ‘_ ) . L ;l . . ¥ - ' N
_ ' ."éCo’mo_ sk' ca]cu]g e]'_'promedidi, el mediano y el modo?"
. - : LA 8 - ’ T .
& . ® " On the¥board was placed the stepf’in each of these operationg as elicited
from the clgss:ot . S ' S e
. : ‘ . ‘ ] . . i , . [ T
LI promedie : ?1) Sumar Tos numeros, T |
. 9 : #2) se divide. por el ndmero de numeros
. / A e v T TO3
P el- medi8no :@1) ‘ponerlos en oyden SRR
9‘ e (2) se toma‘®l ndmero del medio
e ‘modo : - M(1) el que se presenta mas veces !
YA rbxograph'Sheet*was distributed. ' The first problem was worked out .
Y togethes with the class. Students then worked jndividuql]y as you circula-
2 - ted to provide help and guidance. After severa’ minutes, students were
° sént to the board_to‘wpite_their solutions, The examples were gone over by
tdacher and clas. "~ * . AR . ‘ .
v .,Ampngqthé maﬁ§ fine e]eménts'fQUndfiﬁ?thiS lessan can be included the
- folldwing: 7. e : ‘
B ) ) . - ”P . . . - “‘ 1_ B : . > ) . ]
1. You included a'mdde]_of;the operatihns necessary' to 'sqolve - . - B

=.-p?oblems$cohcerning averayes, ‘medéins and modes. This L
summarizq;ion”nroviqed"aqd will contin £0 provide students T
with a Quide* for review and study. ! o ;

v : e . g«w .
R4
s
) ' . S e
L .
£ v ’ '
- ;h_:) " e o
9 : WO Py
N ' -68- W
2 < ) . R
>~ .
B *




V™ Observation pf: “Mr. A rirvedyty
P . Date-of Observation - March 21, 1983 -
Date. of - Report: Aprﬂ 11 1983
-.PageZ ST s

S -.:2_'_.’} You have cqminued to. expand the 0unt of Enghsh used in: the’
e © ¥ classroom' as pep” ‘previous % fons . In. this:lesson the. P.?." "
- %% "Now-was ;completely worked 0, péﬂ";@h and the English

step. shou]d include o examQJe
h ChoraT repet1t1ons is also:

o vocabu'tary reviewed:.  Thefll
L e plete'ly w°rked out'

.;‘-. US ful

" : ?' 3. Yqur motﬁvatron que i
o ‘ -'-_H'report-card day. <l, i
Lt g Wit the s’fthdent * e
e  You made an excel -

_ R that .tied. the - day -
i ".";,._;,.! . - report card,s‘ Yo . : Fun X ’
A tics, you mfﬁhtﬂCOn 1“”":_ DX H 0¥, 0n, t 3 5av1qg 2
"L ostudents york out theinidhn ay a teyin’ebeir réport i 9
cardh,( T v R L A .

. 1 [} 'n*".’r‘ Q ' r

6 Fosswﬂ;ltsy wou”‘ld be'to take xample" -dwect'ly from tﬁﬁ
'RE This would accégplish the a} 05e pf exp051

: Studgfrts ‘to, xne‘ vocabu]ary Aqn -fénng.;“o xaihination as"
B ST R'wel) a ga\nng them, d&r e - they. i
5 R soon.§ 3 B
' 2. _The: *Iam‘lmmm 4 e
= :'is‘” di5Trdacting, < Block out’ &
ﬁtude% to easin_‘ 501 o
~ Also, when’ send'- g',studen@s to t tow S i
2 “ dispatch: severaftal mé “inst&R o f one aft This 450 ey
Mill enable 'you. #h Tass .to’ covt more ' Bl
having' ‘t. wait for each 1 d1v1dua1,'§tudent-' x
e partlcular examp]e. ’
: . 5 .

‘ '“"f-'?"""Infsununary, this was a

e

e //";7\/10 a
_ Frances Vazquez 7 Peorge Mate,f?on . # . e
"PRINCIPAL . Assistant Bincipal- Super\n ion*” s
' cel ESL/FOREI‘

I have received. .and read a copy of thlS report, :
be p.a(ed gn my school ffile,
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